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CHAPTER I
THE PROBLErrl
Introduction
There is a definite need for commun~ty assistance
in our schools today. This fact is reinforced by a state-
ment adopted by the Board of Directors at the International
Reading Association, New Orleans, Louisiana in January, 1972.
WHEREAS, changing times, changing needs and changing
resources make it necessary for the institutions of
society to constantly reassess traditional modes of
operation and programs, and
WHEREAS, in the decade of the seventies it is a national
goal that all citizens enjoy the right to read but millions
of children and adults are not functional readers now,
and
WHEREAS, increased manpower is needed to help resolve
the reading dilemma and to secure the right to read
through the utilization of trained volunteer tutors and/
or paid paraprofessionals,
THEREFORE BE IT RESOLVED:
That the International Reading Association takes the
position that:
.(1) Many adults can be trained to do specific tasks as
volunteer tutors and/or paid paraprofessionals to
assist others in learning to read under the general su-
pervision of a professional teacher,
(2) Competency-based programs for volunteer and/or paid
pa ' Aofessional training should be encouraged, and
2(3) Teachers, school administrators and boards of
education should facilitate and cooperate with competency-
based volunteer and/or paid paraprofessional programs.
The above resolution recommended by the International
Reading Association Committee on Volunteers and Parapro-
fessionals in Reading emphasizes the important status that
paraprofessionals have acquired in the field of education.
Today more than ever before we are opening our doors to the
community and asking for their assistance. There are recip-
rocal benefits that accrue from this endeavor. Educators
are being helped to meet the needs of individual students
and the community is gaining a feeling of accomplishment
and self-respect as they go out to others. It is also
breaking down some of the barriers whic11 have kept school
personnel and the community at a distance from one another.
An understanding of what our schools are really like and
their goals and procedures are being grasped by many for
the first time. In some areas they are receiving monetary
renumeration for their services. Although it is usually
not very large, it does help to provide employment for many
who would otherwise be without a means of livlihood.
Statement of the Problem
The purpose of this investigation is to familiarize
the writer with the findings of recent research studies on
paraprofessional programs in reading during the late 60 1 s
up to the present time. This background know~edge will be
used to organize a program for recruiting, preparing, and
3utilizing volunteer teacher assistants for the St. Joseph,
Howell, Michigan School.
Clarification of Terms
For the sake of clarification it deems advisable to
explain the following terms because in the writer's review
of literature there appeared to be a confusion in their
meaning.
Paraprofessional: The paraprofessionals, or teacher
aides are lay people with a varied amount of educational
and professional training who take an active part in
assisting the teachers to discharge their professional
duties in a more efficient and economic manner. The a-
mount or degree of instructional or semi-instructional
responsibilities will need to be defined. This will de- 1
pend on each individual aide's capabilities and training.
Other sources describe the paraprofessional as
having two to four years of advanced preparation. Some are
volunteer while others are paid.
In the writer's research the term paraprofessional
is used as an umbrella term covering those who assisted
the school in some way. These people were educated and
uneducated" paid and volunteer. The writer will use this
term in the discussion of research studies.
Teacher - Aide: The term taacher aide as used in
this handbook is: those non-certified (teacher certifi-
cation) personnel who directly aid the teacher and/or
work with pupils under the supervision of the teacher.
Many schools employ persons fitting this definition,
lJack Ferver, ed., Teacher hides Handbook for In-
structors and .Administers (~~~~son, Wisconsin: Regents of
the University of \iisconsirl, 1968)" p. 5.
4but re~er to them as paraprofessiona!s, volunteers,
teacher helpers or sUbprofessionals.~
Auxiliary Personnel: All personnel within the school
who are not licensed teachers but whose services are
used to relieve the teacher and other professionals of
noninstructional duties or to give special help to chil-
dren. This term is used interchangeably with parapro-
fessionals and subprofessionals. It may refer to both
paid and unpaid people.3
Volunteer Teacher A~sistant: The volunteer teacher
assistant assumes tuto~ial responsibilities for individ-
ual children under the teacher's direction, ?erforms
instructional responsibilities for short periods of time
with small groups under the teacher's supervision, and
has responsibility for some activities, such as games,
physical education and library work. She also prepares
materials for follow-up instruction, selects high-interest
supplementary materials, uses teaching machines, film- .
strips, etc., and assists pupils in the use of tape re-
corders, typewriters, projectors, and other equipment. 4
Coordinator of Teacher Assistants: The coordinator
acts as a liaison between the administration and teacher
assistants and the teachers and teacher assistants. She
provides the teacher assistant with the necessary direc-
tion, assistance, and supplies.
Tutorial Plan: A plan for carrying out specific
individual guidance through the assignment of students
to individual instructors. 5
2pau1 C. Shank, and Wayne R. McElroy, The ParaEro-
fessionals (~l~aland, Michigan: Pendell Publishing Co., 1970),
p. ix.
3Sidney J. Rauch, ed., Handbook for the Volunteer
Tutor (Newark, Delaware: International Reading Association,
1969), -.p. ix.
4Beatrice M. Gudridge, ParaETofessionals in Schools:
How New Careerists Bolster Education (Washington, D.C.:
National School Public Rela~ions Asso~iation, 197 2)" .p. 30.
SCarter V. Good, ed., DictIon,;:'. of Educ>Jion (New
York: McGraw Hill Book Co., Inc., 1959), p.583.
5Tutor: The individual instructing.
Tutee: The individual being instructed.
Evaluation: The process of ascertainingor judging
the value or amO"'-";:-~i; of scmetlling by careful appraisal.
Consideration of evidence in the light of value stan-
o dards and in terms of the particular situation and the 6
goals which the group or individual is striving to attain.
S Ul1l.nla ry
The following chapters are intended to give an
insight into the numerous ways that the community has come
forth to assist teachers and students and to relate what
experience has revealed regarding the best techniques to
employ in organizing a program for them.
In Chapter Three a program will be set up for the
recruitment, preparation, and utilization of volunteer
teacher assistants at the St. Joseph, Howell, Michigan
School. The population of the school is approximately 210
students from grades one to six. A classroom will be
specified this year to be used as a learning center. Many
activities of the students and volunteer teacher assistants
will take place in it. Part of the writer's program will
be to set the room in motion with an array of remedial and
enrichment activities.
6Ibid., p. 209.
CHAPTER II
REVIEW OF RELATED LITERATURE
Central to the concept of the "Right to Read t1 effort
which is so prevalent in educator's discussions today is
the elimination of reading failures. At present there are
not enough trained reading specialists to answer these needs
so educators are attempting to combat this problem through
the vast resources outside the teaching profession.
Many titles a:c~ assigned to the persons who are
assisting in these endeavors. Among these are: teacher-
aide, teacher-assistant, auxiliary personnel, tutor, sub-
professional, and paraprofessional. Several research studies
use the term paraprofessional intercnangeably with other
titles so it is often difficult to ascertain the exact con-
notation of the author's term.
Sam V. Dauzat delivered a speech at the I.R.A. con-
vention in May, 1972, and through overhead projections
showed the evolution of acceptance of the paraprofessional
in today's educational picture. He viewed the evolution
as follows:
6
7A. EVOLUTION OF PARAPROFESSIONALS IN THE BEGINNING
PARAPROFESSIONALS 1950 l S REJECTION AND MISGIVINGS
1. Is he replacing the teacher?
2. "~at does he do?
3. \\Tho is he?
4. \Vho needs him?
5. Can he be trusted?
6. Isn't he a~ additional burden on
teachers?
B. EVOLUTION OF PARAPROFESSIONALS YESTERDAY
PARAPROFESSIOl~ALS 1960
'
S SE~1I-ACCEPTANCE
1. He takes up money.
2. He monitors the hall.
3. He supervises the playground.
4. He takes the children to lunch.
5. He prepares duplication materials.
6. He keeps supplies in order.
7. He keeps the bulletin board current.
8. He takes attendance.
c. EVOLUTION OF PARAPROFESSIONALS NOW
PARAPROFESSIONALS 1970'S
ACCEPTANCE AND 'vISE UTILIZATION
1. He gives real assistance to the teacher.
2. He provides opportunity whereby the
professional may exe:,cise the "right to
teach".
3. He frees the professional to perform
more teaching related functions.
As is clear from this present&tion, paraprofessionals
are now considered a real asset to the teaching profession
and have an invaluable con.tribution to make.
1 Sam V. Dauzat, "Effective Ut,ilization of Paraprofes-
sionals in the Reading Progr,s:~~' pape~ p~c~;.:.;sented at the I. R. A.
Convention, Detroit, Mi~higa~., A:~ay 11, 1972).
8Mrs. Richard Nixon demonstrated her approval of
this movement by giving her support and encouragement to
the members of the conference orA liThe Right to Read: The
Role of the Volunteer", March, 1970, held in 'vashington,
D. C. (See Appendix A, page 59)
The immense number of children with reading de-
ficiencies has inspired a search for innovative models and
programs that will provide competent services for the
largest number of children at the lowest cost. The late
60's to the present time show an increase in interest
and community assistance in solving individual reading
problems.
Walter W. Straley, chairman of the National Reading
Council believes that we will need ten million tutors by
the end of the 1970'8. 2
Existing Programs
Emily Knott McCleary's experience in working with
a tutorial program in North Carolina has convinced her of
its value. She believes that the reading problem should
be attacked while it is still in its beginning stages. This
is evident by her statement appearing in the Reading Teacher.
2Nicholas Paul Cri.rscuolo, "Training Tutors Effec-
ti·vely, n The Reading Teacher, XXV, No. 2 (N9v ember, 1971),
p. 157•.
9For ma.ny years school people have been trying to 11 cure"
reading problems and although much success has been
achieved, problems are being created faster than they can
possibly be cured. What would happen if some of these
reading problems could be prevented? Would it not be
better to expend energy on preventing failure and the
consequential developing of a negative self-concept than
on always having to rebuild a deflated ego? Once failure
in learning to read has been experienced it is impossible
to completely rebuild the student's ego--it can be re-
paired but the scars are still there. 3
As Emily McCleary stated, some of these severe reading
problems could be prevented by early di~gnosis and treatment.
The National Reading Council has developed materials to aid
parents in fostering reading readiness in their preschool
children.
A first grade program known as the Indianapolis Pro-
grammed Tutorial Project in Reading was developed by Indiana
University's Dr. Douglas C. ElIson and Dr. P. L. Harris
with Dr. Larry Barber and Miss Renie Adams. Funds for the
project came from ESEA Title I and a smaller contribution
made available through an Indiana University project sup-
ported by a research grant from the Ford Foundation. 4
The lessons are systematically programmed and are
specified in great detail so that tutors with no previous
professional training can be effective with them. Every
teaching act is defined showing what to teach and exactly
how to teach it. The child's response determines the
3Emily Knott McCleary, If R'eport of Results of Tutorial
Reading Project," The Recldi-J.g Teacher, XXIV, ~o. 6 (March,
1971), p. 556.
411 Tutoring: It Works, II Re..::::ing NeK.::report, Vol. V,
No.4 (February, 1971), pp. 1~-l3.
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behavior of the tutor. This makes ~t possible for the child
to progress at his own rate. The materials employed are
comprehension and word analysis books and the regular first
grade pre-primers, primer and first reader. Most of, the
children are instructed on a daily fifteen minute basis,
although some of them have two sessions. This is a supple-
ment to their regular classroom instruction. It is advis-
able for the pupil to work with the same tutor during the
entire year. The tutor is required to provide progress
information to the tutee's classroom teacher.
A study conducted in the Indianapolis Public School
System on the use of this program from 1966-68 revealed that
there was an increase of 31 percent in the proportion of
the children promoted to the first grade. It also reduced
the number of nonreaders from approximately 10 percent to
less than one percent.
Other programs have also been established to meet
the needs of various age levels. Among these is "Project
Home With Books lt which is in operation in Yonkers and
funded by New York state's Urban Aid to Education. The
project has provided entire libraries for every classroom
in eleven of the Yonkers public elementary sc~ools. Execu-
tives take time from their busy schedules to help elementary
school children with reading skills. The managements of
several large companies in the Yonker area agreed to release
11
salaried employees for an hour each week to work with under-
privileged students. Files are kept on each student and
his progress is reported. The tutee benefits from this
personal attention and is rewarded by the immediate reinforce-
ment of his successes. 5
Another tutoring program is the tI'}"olunteer Reading
Tutoring Program,tt which was developed in Milwaukee in 1967.
The University of Wisconsin, Milwaukee Reading Clinic,
University of Wisconsin Extension Center for Community Lead-
ership Development, and the MilvJaukee Public Schools cooper-
ated in the program. Financial assistance for the project
came from the Milwaukee Foundation. Twelve tutoring
centers were established in churches, libraries, and
neighborhood centers with the assistance of an urban specialist
and a center coordinator. Each center had ten or more
tutors working individually with ten or more pupils. These
students were selected because their reading achievement was
one or more years below expectancy as defined by test scores
and teacher judgment. A definite advantage in this program
was that a reading teacher or specialist was employed at each
center to provide professional assistance to tutors and to
6
evaluate the program.
5"Memo--Re: Executive Tutoring," Reading Ne,,;sreport,
Vol. V, NQ. 6 (April, 1971), pp. 11-12.
6Arthur\v. Schoelle~ and David A. Pe2rson, "Better
Reading Through Volunteer Readi..., Tuto: .. ;; };~~:l~le_ Reading
Teacher, Vol. XXI;,~:, No. 7 (Apr:~... 1""0;, pp. 625-626.
12
In 1967 the Albany Study Center for Learning Dis-
abilities also conducted a tutoring program. This project
was funded by a federal grant. The materials that are
~ presented to the child are programmed in very small steps.
Because the techniques are automatized the tutor with even
a brief period of training can function successfully. Each
tutor is assigned five students who receive individual
instruction for thirty minute sessions each school day of
the year. These sessions are conducted in inexpensive
teaching booths which eliminates environmental distractions. 7
Mr. Gene Handelsman, Director of tIle HEW Foster
Grandparents Program, spoke at the It Right, to Read: The
Role of the Volunteer" conference and noted several pro-
grams in which older citizens had been extremely successful
as volunteers. In Illinois they worked with children to
develop academic motivation. They were teacher aides in
Oregon and Florida. Retirees in Vermont operated the only
community libraries in two remote rural areas. They also
served in OEO child care centers in Georgia. 8
The older American Act Amendments of 1969 is able
to provide small stipends for their services, although the
7Frank R. Vellutino and Christopher Connolly, "The
Training of Paraprofessionals as Remedial Reading Assistants
in an In",er-City School,n The Reading Teacher, Vol. XXIV,
No.6 (March, 1971), pp. ,507-509.
8Gene Handelsman, "Citizens as Volunteers--Nho Volun-
teers and \'Jhy?t1 (panel presented at the proceediI~,~S of the
It Right to Read: The Role of ,3 Volunteer:; n SpO:tl~t :.~ed by
the Washington Technic~l Insti~ute, Washington, D.C.,. March,
1970).
13
feeling of being needed and appreciated means much more to
these people than the stipend. This group is normally over-
looked in recruiting volunteers, but is a tremendous source
of talent and wisdom. 9
At the same conference Mr. Felipe Perez, from Los
Angeles explained the Crenshaw program waich he initiated
and heads. Students from public and parochial junior and
senior high schools tutor in the inner-city elementary schools
after class. They receive no formal training and must
develop their own materials. They have met with much
success because the tutees see them as friends who will take
as much time as is necessary to help them master a skill.
The Crenshaw volunteers have given more than 2,500 hours
from 1965 to 1970.10
Another tutorial project utilizing teenagers is the
Youth Teaching Youth group that now exists in thirty to
forty places across the country. It was organized by
Judge Mary Conway Koehler of New York City and her National
Commission on Resources for Youth. The project gets young,
disadvantaged, low achieving teenagers involved in working
with, teaching, and tutoring younger; disadvantaged, low
achieving children in their own community. The advantages
9~••
lOFelipe Perez, "Citizens as Volunteers--'\Yho Volunteers
and Why?n (Panel presented at -che proceedings of the "Right
to Read: The Role of the Volunteer," sponsored by the Washing-
ton, D. e., :~larch, 1970).
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are reciprocal. The child being tutored learns the reading
skills and receives individual attention and recognition.
At the same time, the tutor increases his own skills and
motivation for learning. He also acquires a sense of ac-
11
complishment and self-respect.
Objectives
The objectives or aims of the paraprofessional pro-
gram are numerous. Many of them affect more than one sec-
tor of the program and although there is some over-
lapping they can be divided into the three categories of
those affecting the child, the teacher, and the parapro-
fessional.
The child is the principle focus and reason for the
existence of this endeavor and research points out that one
of its main objectives is to improve the child's self-
concept through the individual attention given to him and
by providing opportunities for him to succeed.
Herbert A. Carroll states that the self-concept is
learned.12 This fact is of great importance to those res-
ponsible for the child's development during the early years
of his life. Everything a person knows about himself comes
llDr• Don Davies, "Volunteers: New Wave for the 70 I s,"
(address presented at the,proceedings of the "Right to Read: .
The Role of the Volunteer," sponsored by the Washington Tech-
. nical Institute, Washington, D.C., March, 1970.
•12Herbert A. Carroll, ~!:":.,a.l Hygiene the D:'namics of
Adjustment· (Englewood Cliffs, K.J.: Prentice Hall, Inc.,
1957), pp. 80-81.
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from experience, with social experience being the major
kind. As the child grows he becomes more and more conscious
of the appraisals made on him by others and his concept of
himself becomes a reflection of these appraisals. It is
continuously being modified as a result of his interaction
with his environment. This fact can give hope to those who
are charged with the task of assisting the child develop a
positive self-concept.
Research supports the idea that a positive self-
concept is an important component of successful reading. A
sensitive teacher can help the child by believing that he
wants to learn and respecting him as an individual, as well
as drawing out the resources of learning that he has within
himself.
Often children with learning problems find it neces-
sary to seek attention by disruptive behavior in the class-
room. The one-to-one relationship with the paraprofessional
will give him the additional affection and attention he
craves and thus help eliminate this behavior.
The awareness that someone really cares about him
and his academic advancement can help the child feel better
about himself thus instilling confidence, making him aware
of the importance of learning, and improving his attitude
toward sci} :jl.
The question may be raised as to whether or not
extra. assistance really improves the learning climate in
the classroom.
16
Traditionally the majority of the teacher's time was
occupied with a small number of disabled readers. With the
presence of the paraprofessional on the scene giving in-
struction to these students the teacher is able to give
her attention to other children in the class thus providing
the average and outstanding students with enrichment ac-
tivities. This results in a more effective and efficient
use of her time and talents. This type of program can
also furnish more effective instruction by providing time
for more individualized diagnosis and treatment for a larger
number of children.
Extra t~e is now available for class preparation and
I
production of all kinds of drill exercises and games on dif-
ferent levels.
The teacher who was solely responsible for the emo-
tional and academic progress of large numbers of children
is now assisted by the added insight and skill of one or
more individuals.
Staff morale is also often enhanced as a result of
the "fringe benefits" of relieving teachers of some non-
professional duties.
The paraprofessio~al program acts as a public re-
lations feeder system out into the community consequently
improving understanding and cooperation between the school. ~
and community at large.
17
The paraprofessional's role is to supplement the
teacher's class presentation. After the teacher diagnoses
and prescribes the paraprofessional executes the follow-up
activities which can be either instructional or non-instruc-
tional in nature. Non-instructional tasks involve preparing
materials to reinforce reading skills.
He is often instrumental in reaching individual
students and helping them develop a positive self-concept
as well as achieve academic success. As a result the
paraprofessional acquires a sense of accomplishment and self-
respect.
The students are assisted by the paraprofessional
in the use of specialized equipment for learning which is
often too time consuming for the classroom teacher.
As parents they receive an insight into the reactions,
behavior, and needs of their own children which helps them
continue the learning process at home. It also promotes
greater school-community involvement.
No one can predict or measure the impact of one
personality on another so no one can tell what the para-
professional's presence will really mean to a particular
child in the classroom, but there cannot help but be posi-
tive results when an adult with patience and love comes to
the aid of a child.
18
Recruitment
Preliminary to initiating a paraprofessional program
there are certain legal aspects that have to be considered.
Dr. Bryce Perkins states that first it should be determined
whether your state allows paraprofessionals to be used
and under what circumstances. 13 Many states allow them
to be used without certification requirements, while others
require" some form of certification or screening before they
can be employed, especially if state money is to be spent.
The superintendent and board of education should be
informed of the program and the legal and insurance cover-
age of paraprofessionals should be determined. Information
should also be sought regarding "the medical standards that
the paraprofessional will have to meet such as a TB test
and chest x-ray.
Once tl:· program has been approved the question is
"Where do we get the personnel for the project?" Mr. Frank
P. Bazeli,14 Mrs. Ruthe Farmer,15 and several other authors
13Dr • Bryce Perkins, Getting Better Results from Sub-
stitutes, Teacher-Aides, Volunteers (Englewood Cliffs, New
Jersey: Prentice Hall, Inc., 1966), PP. 46, 49-50.
l4Frank P. Bazeli~ 1I0rganiz~tion and Training of Para-
professionals," Clearing House, XLIV (December, 1969), p. 207.
l5Mrs • Ruthe Farmer, "ls There a Role for Volunteers
in the Right to Read Effort?" (address given at the procee-
dings of "The Right to Read: :The Role of the Volunteer,tt
sponsored by the Washington Technical Institute, Washington,
D.C., March, 1970).
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believe that applicants for paraprofessionals should come
from within the school community because this involvement
strengthens the sense of co~~unity and solidarity and
opens up channels of communication. This is particularily
true in inner-city cOIllillunities. The so called "alien"
paraprofessional is often no~ appreciated. In situations
where paraprofessionals re~eive wages it also' provides
economic benefits and job opportunities for those in the
neighborhood.
Mr. Bazeli enumerates the advantages of using local
people as follows:
Locally recruited aides would benefit the school
through their ability to interpret community sentiments
and needs, identify and help contact indigenous leaders,
interpret to the professional staff the substance of un-
familiar sub-culture mores motivating. pupil behavior,
and influence to a considerable extent the curriculum
offerings and teaching strategies in the school. 16
Recruitment can be carried on in several ways through
newspaper, ,radio, and television announcements and speaking
at community gro.ups such as the Rotary Club, Lions Club, and
League of Women Voters to name a few. Several authors agree
that satisfied paraprofessionals are the best recruiters
because individuals with enthusiasm will attract others to
this type of work. Teachers can also identify concerned
parents who they believe can work in this area.
16Frank P.·Bazeli, IlOrganization and Training of
Paraprofessiona~s,n. Clearing I-Iouse, XLIV (December, 1969),
p. 207.
20
Nathaniel Potts, Coordinator of the Newark Public
Schools Department of Volunteer Services described a method
of recruitment known as "The Fi.ve W'sft. This method con-
sists of:
(1) WHO--identification of those persons in a community,
often only one or two square blocks, whom others listen
to and respect; (2) WHAT--establishing through first-
hand knowledge what the community needs and wants so that
the program can operate on the basis of facts, not as-
sumptions made by a coordinator; (3) and (4) \vHERE and
WHY--deve'''--;pment of key contacts with individuals, civic,
social and church org~nizations, political and radical
groups, who are able .to give more detailed information
on specific programs which are needed; and (5) ~dEN-­
organization of program around specific problems with
all factions of a community involved so that you can
know how they reel, what their differences are, and then
involve them in the decision making process of program
planning. I 7
Once recruitment has begun we are faced with the
responsibility of deciding who is adequate for the job.
The educational requirements depend somewhat on the socio-
economic level of the community and the specific job that
the individual will undertake. Education at about high
school completion level signified by a diploma or its
equivalent is often sufficient. Some colleges are offering
one and two year courses specifically for the training of
paraprofessionals.
17Nathaniel Potts, "Recruitment--'Who Participates?1I
Panel given at the proceedings of the "R~ght to Read: The
Role of the Volunteer,1t sponsored ,by the Washington Tech-
nical Insitutue, Washington, D.C., (March,. 1970).
21
Many authors consider the number of years of formal
education as secondary. The qualities they stress are a
genuine interest and fondness for children, warmth, com-
passion, and sensitivity to children's needs. She should
also be flexible, have the ability to cope with a variety
of situtations, have a willingness to serve, and be dedi-
cated. Her ability to relate to adults is of utmost
importance. In her relationship to the teacher she should
be responsive and willing to follow her plans and directions.
A formal application is advised once a person has
decided to participate i~ the program. It serves as a
basis for selection and a source of personal inforrr ·-ion.
The information included should be address, telephone
number, social security number, date of birth, years of
education, job preferences, age level preference and account
of other experiences of work in the school. Some authors
al~o suggest that the applicant present two or three
references.
Once the school system has received the application
form a written acknowledgment should be made to· the ap-
.plicants. An interview should be arranged with those
who seem to have the acceptable characteristics.
Points to observe during the interview are physical
and mental health, good grooming, good English usage,
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average intelligence, general attitud .. toward children,
and attitude regarding working under a teacher's super-
vision.
During the interview it is recommended that the
applicant is orientated to the school facilities. It is
also advisable to introduce her to the other teachers on
the staff especially to the teacher with whom she may be
working. The approval or rejection of the applicant is
important to consider in offering a position.
Those who have not been accepted should be notified
and thanked for their offer of service.
As the paraprofessionals are assigned to the
individual teachers the personality and background of both
should be considered. Many authors agree that a teacher
should never be forced to work with a paraprofessional.
Often a reluctant teacher who later observes the para-
professional working successfully with other teachers,will
request one to assist her.
Preparation
No longer is the question whether we should use
paraprofessionals, but rather how can we prepare them
and make the utmost use of their capabilities and talents.
Their training must be educationally sound and appropriate
if they are to make the contri~ution they can and should
make.
At the present ti~",,~. there are one and two year
education programs for p~.,,'aprofessic ,ls at somecollege~'"
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These programs should be geared to the paraprofessional
rather than modeled after the existing teacher education
courses.
On July 27, 1970, Alverno College in Milwaukee
prepared a rationale and developmental summary of their
training program which began in 1969. (See Appendix B,
pages 61-63)
Concordia College in Milwaukee has also presented
an outline of their paraprofessional program which was
initiated in 1970. (See Appendix B, pages 64-69)
Several other training programs are in existence
today. In the New York City School Volunteer Program
the basic training is given at the volunteer offices where
the paraprofessionals receive ~ive sessions of training in
the area of their interest.
In Atlanta they attend ten workshop sessions. Once
training is complete, bi-monthly meetings are held with
workshops to teach the use of a variety of materials.
The teachers with whom they will be working also attend
a two week workshop to refresh their knowledge of the
reading skills.
The Seattle Public Schools provide the paraprofes-
sionals with eight hours of instruction during which they
learn about the diagnostic tools needed to identify the
student's weakness. The curriculum of the school is ex-
plained so that they can view their part in the total picture.
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Seminars and half-day meetings held throughout the year
encourage an exchange of ideas and techniques which is most
beneficial.
Arthur Schoeller and David Pearson explained the
training program for the Volunteer Reading Tutoring Program
in Milwaukee as consisting of five, two hour sessions which
helped the paraprofessional understand the pupil and the
importance of helping him develop a positive self-concept.
They were also instructed in how reading takes place, the
nature of reading disability, and given an explanation of
some procedures and materials that can be utilized in re-
medial worl". (See Apprendix C, pages 71-72) Reading assis-
tants were present throughout the following months to serve
18
as consultants.
According to Nicholas Criscuolo five training ses-
sions are adequate. 19 Four should be devoted to approaches
in reading instruction and the other session should make
the paraprofessional aware of the community in which she
will be working. He believes that the orientation sessions
should not be too technical. Areas to be studied are word
recognition and comprehension techniques, langauge develop-
ment ideas, and the type of materials which can be used ef-
fectively.
l8Arthur W. Schoeller and David A. Pearson, "Better
Reading Througl1. Volunteer Reading Tutors, n The Reading Tea-
cher, Vol. XXIII, No.7 (April, 1970), p. ,626.
19Nicholas Paul Criscuolo, llTrain~t Tutors Effectively, tl
The Reading- Teach(~, Vol. XXV, No. 2 (Noveli~eber, 1971), p. 158.
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Frank Bazeli describes a pre-service training program
which would encompass a complete school district. 20 He
holds that the training program should take place three
weeks just prior to the opening of school. It should
consist of orientation to the organiz.,... tion of the school
district with an explanation of its educational processes
and programs. The role of the paraprofessionals in the
school organization should be explained as well as their
work relations with other personnel~ conditions of employ-
ment, promotion, and retention. An overview of child
growth and development and the problems that may be en-
countered should be described together with the school
system's policy of the treatment of the children.
It is suggested by some authors that very effective
in-service programs can be planned and conducted on the
individual school levels which will meet the particular
needs of the school, staff, and community it serves.
Qualified personne1 can be called upon to present the neces-
sary information. This type of program will instill a
greater spirit of coo~eration and meaningful involvement in'
the participants.
Mrs. Katherine Jackson, reading specialist and
trainer for the Philadelphia Public Schools, believes that
20Frank P. Bazeli, "Organization and Training of
Paraprofessionals, 11 g(~aring House, XLIV (December, 1969),
p.208. ,.
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the paraprofessional should be given orientation and training
in three basic two hour pre-service sessions and one in-
service session. Futu~e in-service meetings should be
held at the place of their work. An outline of her program
2'is included here. ~(See Appendix C, pages 73-77)
Another program of pre-service and in-service training
is discussed by Sidney Rauch who states that the sessions
should involve both the paraprofessional and the teacher.
Emphasis is placed on the need of using realistic and
practical classroom situations. Demonstrations and role-
playing can also make a worthwhile contribution to the
22
trainee's background. (See Appendix C, pages 78-79)
~ Research emphasizes certain qualities which con-
tribute to a successful in-service program. These include
well defined roles and role-relationships for both the
teacher and paraprofessional; participation of both
teachers and paraprofessionals in the trainee group sessions;
skill training which is realistic in terms of local needs;
and instruction in child development and its implications
on learning.
21Katherine C. Jackson, "The Role of the Volunteer
in Utilizing Methods and Materials, n Address given at the
proceedings o~ the ~ight ~o Read: The Role of the Volunteer,"
sponsored by the Washington Technical Institute, Washington,
D.C. (March, 1970). . .
22Sidney J. Rauch, "Using ParaprofessionD~~ as
Reading Aides," Paper presented at th0 International Rea-
ding Association ,conference, ·Anaheim, Calif., (May 6-~,
1970).
After the initial training pc,.
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~ there should be
on-going contact by weekly meetings with the teacher to
evaluate pupil progress and suggest a future'course of
action. The coordinator should also be available to give
the paraprofessional the necessary assistance and support.
If possible the paraprofessionals should meet with the
teachers and administration at least once a month to
share experiences and insights.
, Once a paraprofessional has been trained and is ready
to take her place in the school a problem often arises
with regard to how well a teacher is able to utilize her
services. T~ solve this problem an in-service training
program for Worcester teachers was focused on training
(
to bring about more effective communication between the
teachers and paraprofessionals. A slide show was presented
to illustrate how paraprofessionals and teachers can work
together. This was followed by suggestions for using
paraprofessionals more successfully. Later meetings were
held on grade level discussion groups to consider the
various aspects of ,the program.
Utilization
There is a tremendous amount of assistance to be
called upon from paraprofessionals and the task of adminis-
trators and teachers is to decide how it can best be used
Q the a~vantage of the student.
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There are countless \vays that she can be utilized in
the reading area. The following list of some of ~e
reading jobs that can be performed by parap,:-ofessionals
is compiled from the writings of Sidney Rauch,23
Wayne Herman,24 and the Madison Public Schools. 25
1. Reading stories aloud to individual children or
small groups.
2. Assisting the gifted child in locating special
materials for an extra assigr~ent.
3. Helping children look up information.
4. Supervising work areas and co~~ittee activities.
5. Giving individual help in reading by using flash
cards for drill of sight words.
6. Working on a one-to-one ratio with children who
need additional practice after -the teacher has
taught a specific skill.
7. Giving spelling dictation to students.
8. Assisting children with their composition and
other writings by helping with spelling, punc-
tuation and grammar.
9. Writing experience charts with small groups of
young children.
10. Taking down by dictation the creative stories of
young students.
23Sidney J. Rauch, "Using Paraprofessionals as Reading
Aides," Paper present~d at the Internat~onal Reading Associa-
tion Conference, Anaheim, Calif~ (May 6-9,1970).
2~"ayne L. Herman, "Teacher Aides: .lOW They Can Be of
Real Help, It Grade -Teacher, Vol. LXXXIV, ~o. 6 (February, 1967),
pp. 103, 168.
25Teacher. Aide P'.;~og:~~~ (l-1adison, \'lisconsin: Madison
Public Schools, i90b~7), yp. 30-3:.
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11. Listening to individual children do oral reading
and asking them questions to check comprehension.
12. Making a tape recording of the oral reading of
the children.
13. Tape recording stories for the children's listening
pleasure.
14. Assisting with drama enrichment with small groups
of children.
15. Supervising library periods by working with small
groups of children.
a) Helping them select books
b) Listening to reports on books read.
c) Assisting children in writing book reports.
d) Recording the books children have read.
16. Operating machines such as tape recorders, film-
strips projectors, and record players for reading
reinforcement.
17. Supervising small groups of children in working
with reading games.
18. Helping the slow learner follow directions as
he does a workbook assignment.
19. Supervising seat work or make-up assignments.
20. Helping children who missed instruction or testing
because of absence.
21. Preparing ditto ~heets, charts, flash cards,
and educational games to reinforce instruction.
22. Typing and duplicating pupil's creative work.
Evaluation
Evaluation, defined as the aetermination of the
value of a particular situation according to previously
stated goals, should be conducted in regard t9 all facets
of the paraprofessional program.
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Paul Shank and Wayne McElroy suggest that evaluation
should be done on a semi-annual basis. An evaluation of
the program as a whole plus one on the individual para-
They believe that in order for the evaluation to be
reliable the procedures for evaluation shoulG be planned
in advance, continually carried on, and communicated to
all who are affected by it. The results should be tabulated
and summarized in written form to serve as a basis for
future decisions about the program and the release or re-
assignment of paraprofessionals.
In Fremont, California, the teacher is asked to
complete an annual evaluation form on the paraprofessional
for ESEA Title I. (See Appendix D, pages 81-82)
Wilmington, Delaware, also conducts a yearly
teacher evaluation of their paraprofessionals. (See Ap-
pendix D, pages 83-84)
Another evaluation form ~1as compiled for the Madi-
son Public Schools. (See Appendix D, pages 85-87)
Some authors believe that it is important for the
paraprofessional to assess her own ,gains and to express
her opinion regarding the program.
26Paul C. Shank and Way~ McElroy, The Paraprofes-
sionals (Midla~d" Michigan: Pendell Publishing Co." 1970),
pp. 78-79~
31
Sister Bernadette Kalscheur, Chairman of the Educa-
tion Department at Alverno College, Milwaukee, has devised
questions to which the teacher and paraprofessional may
address herself. (See Appendix D, pages 88-89)
A questionnaire to the paraprofessional after the
first two months in the program can be valuable for adminis-
trative direction. (See Appendix D, page 90)
A personal conference evaluation of the parapro-
fessional together with the teacher is a source of communi-
cation and insight into the existing program. (See Appendix
D, pages 91-92)
In Los Angeles, California, the parents were asked
to evaluate the program. They were given the following
questions:
Is your child more enthusiastic about school?
Has he shown greater interest in his school work?
Has the teacher been able to give your child more
individual help?
Does your child talk more about things that happen at
school?
Has your child received individual help from the
education aide?
Have you visited the class or teacher?
Have you talked with the education aide? If yes, was
the talk helpful to you in understanding the class program
and your child's progress?
Do you favor the continued use of the education aide in
.theclassroom?27
27Beatrice M. Gudrid~e, Paraprofessionals in Schools:
How New Careerists Bolstc ~ducation (Washington, D.C.:
Nati~nal School Public Relatioi~:~ Assoc~ation, 1972), p. 36.
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In Santa Rosa the Chairman of the paraprofessional
program in his school was requested to present information
to the Diocesan Teacher-Aide Committee. (See Appendix D,
pages 93-94)
Some paraprofessional prog'l"'Cl.1nS have already been
evaluated and from state-wide conferences in Colorado,
,Kentucky, Massachusetts and New York, five premises were
developed based on evidence in research and demonstration
programs in 1967-68. The programs studied were:
1. PROGRAM FOR UTILIZING PARENTS AS AUXILIARY PERSONNEL
IN A CULTURALLY DIFFERENT CO~~IUNITY, 1967-68, Columbus
University Laboratory School, Berkeley, California.
2. CONCENTRATED EMPLOYMENT PROJECT FOR AUXILIARY PER-
SONNEL, Five public schools in target area, Detroit
Michigan
3. TEACHER-AIDE PROGRAM IN EASTERN KENTUCKY, Morehead
State University Teacher-Aide Program, Eastern
Kentucky
4. AUXILIARY SCHOOL PERSONNEL PROGRAM IN NORTHEASTERN
MAINE, St. John Valley, Maine
5. PILOT PROGRAM USING PARENTS AS READING ASSISTANTS
IN FOUR ELEMENTARY SCHOOLS IN THE LOWER EAST SIDE OF
MANHATTAN; District No.3, Board of Education, New
" 28York, New York
28Garda l"1. Bowman and Gordon J. Klopf, N",;.'" ,
and Roles in the A.'!lerican SchocJ~ '.: ew York: Bank
College of Education, 1968), p. 228.
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Premise 1:
That the involvement of person~ with a wide range of
skills, training, experience, oackground and potential
may provide a better learning environment than assignment
of all educational tasks in a classroom to one person
who, alone, must attempt to meet the individual needs
of many pupils. 29
Premise 2:
That participation in the learning-teaching process of
persons from the neighborhood served by the school,
particularly parents, may increase home-school-child
interaction. 30
Premise 3:
That broad community involvement in planning educational
programs may contribute materially to the social relevance
of such planning i.e., relevance to the needs, interests
and real concerns of the school population.31
Premise 4:
That the opportunity of career development for auxiliaries
may serve to motivate them in two d~stinct but interelated
ways: in terms of their personal growth and ability to
cope with life situations, and in terms of their increased
competence on the job.32
Premise 5:
That the establishment of a new career line for auxiliaries
may foster career development for the total educational
enterprise, w~th new leade~ship roles at various occupa-
tional levels and increased motiv&tion for professional
growth throughout the system.33
29~., p. 215.
30Ibid., p. 216.
31Ibid••
32~., p. 217.
33Ibid••
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Legal and Teacher Association Implications
As the number of paraprofessionals is increasing
certain states are developing guidelines stating legal
limitations on instructional functions that can be per-
formed, but most states are tending toward a flexible
attitude pe::,.'..itting each locale to create programs suitable
for its own needs.
Florida, California, Georgia, Oregon, and Wyoming
are the states reported here that have arrived at legalities
surrounding their utilization of paraprofessionals. 34 (See
Appendix E, pages 96-99)
The state of Michigan also has certain stipulations
regarding teacher aides and the instructional program. (See
Appendix E, pages 100-102)
Teacher Associations and Unions are aware of the
impact of a potential one million paraprofessionals.
David Selden of the American Federation of Teachers
at the union's 1970 convention encouraged the inclusion of
paraprofessio~als in the union because of their possible
·t· · t h t'·k 35OppOS1 10n 1n eac er s r1 r es.
~ 34Beatrice M. Gudridge, Paraprofessionals in Schools:
IIo~/l l~ew Careerists Bolster Education (lvashington, D.C.:
National School Public Relations Association, 1972), pp.
42-43.
35Ibid., p. 44.
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James Mundy, former AFT director of organization,
believes that there should be a "functional chapter" within
the union for paraprofessionals. Here they can elect their
own officers and develop suitable programs for themselves.
They would still have voting rights in union meetings.
Lower local dues would be required of the paraprofessional
earning lower wages. 36
The United Federation of Teachers has already come
to the assistance of New Y~rk City Paraprofessionals when
they negotiated in 1968 for the 4,000 who were working in
grades K-2. These paraprofessionals were not content with
their $2,000.00 per year salaries and lack of fringe bene-
fits. In the spring of 1970 the paraprofessionals
threatened to strike. lfuen the teachers voted to respect
their picket lines, the board opened negotiations. The
result was a new contract which almost tripled the present
wages. The pay scale now ranged from $3.10 to $5.05 per
hour, four weeks of paid vacation were provided plus sick
leave. Complete dental and optical care for families was
included. A method for reporting grievances was also
established. The educational advancement of the parapro-
fessional was encouraged by allowing release time during
the school year for attendance at college programs designed
for them and a four week summer college and high school
36~.~ p. 46.
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equivalency program supplemented by a $75.00 per week
stipend. 37
The paraprofessional is also finding his way into
teacher associations. In 1971 the National Education
Association Representative Assembly amended the bylaws to
permit a membership category for paraprofessionals. It
moved to accept them as part of the NEA with the lowered
rate of annual dues at $10.00. ",rthcy receive all the rights
and privileges of active members with the exception of
holding office and being represented in the Representative
Assembly.
Local teacher associations ara encouraged to assist
paraprofessionals to form their own affiliate organizations
along with establishing a coordinating committee to provide
cooperation between the two groups.
Since 1967 NEA has sponsored workshops for para-
professionals in Washington, D.C. and includes them along
with teachers in Grass Roots Involvement Program seminars •.
The NEA is also fostering a formal structure for
paraprofessionals through which they will be trained, licensed,
recruited, classified, evaluated, and given possibilities
for future advance~ent.
Junior and senior colleges are now being urged by the
NEA to prov~~e programs and courses for paraprofessionals as
an importan~ part of their curriculum. 38
pp. 45-L~6.
p. 47.
37
Catherine Brunner's words seem appropriate to
sum up what research considers to be the paraprofessional1s
contribution to the educational picture.
She is many things. She does provide Ita lap to sit on,u
but she does much more! She provides an extra pair of
hands that help with the many chores 3t are an integral
part of teaching. She provides the extra measure of
personal warmth that gives rise to satisfaction for the
child who might not have been heard if she were not
there. She supplies the extra pair of ears and eyes
that add to the teacher'~ store of knowledge about her
children. She is the bridge between the instructional
program and her own community. A teacher aide can be a
valuable resource. She is not chosen in a casual manner.
Her gro,~h needs to be fostered in a professional man-
ner. Only then can she really asswne her responsibility
to assist young children in deriving meaning from their
environment and in organizing their experiences so that
learning continues to be a vibrant, interesting occupa-
tion.39
39Catherine Brunner, "A Lap to Sit On, and So Much More,"
Childhood Bducation, Vol. XLII, No.1 (September, 1966),
p. 23.
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CHAPTER III
DESIGN OF VOLUNTEER TEACHER ASSISTANT PROGRAM
After reviewing the recent research 'studies on para-
professional programs in reading during the late 60's up
to the present time the writer organized a program for
recruiting, preparing, and utilizing volunteer teacher
assistants at the St. Joseph, Howell, ~lichigan School
which has grades one to six with approximately 210 students.
- As is stated in Chapter One, the volunteer teacher assis-
tant works with individuals and small groups of children
under the teacher's direction. She also prepares materials
for follow-up instruction and assists pupils in the utiliza-
tion of educational equipment.
Dr. Bryce Perkins advises preliminary steps to the
1
actual implementation of a program into a school. Following
his recommendations the writer obtained a written statement
of the State of Michigan's legal stand. On June 28, 1972,
lDr. Bryce Perkins, Getting Better Results from
Substitutes, Teacher-Aides, Volunteers (Englewood Cliffs,
N.J.: Prentice Hall, Inc., 1966), p. 46,.,
38
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the Diocesan School Office wa,:-: informed about the proposed
plan. It will be presented to· the St. Joseph School Board
on August 21, 1972. A faculty meeting will also be con-
ducted in August to discuss the program with the teachers.
Recruitment
The writer has developed a bulletin containing
information about t;le program. (See Appendix F, pages 104-108)
The cover sheet states that it will begin on October 2, 1972.
This delayed date is for the purpose of orientating the
teachers to the new project and to work with them in setting
up realistic goals. It will also give the teachers the
opportunity to discover areas where they can use assistance.
Although this research paper is specifically con-
cerned with teacher assistants in the reading area, the
bulletin includes other areas because teacher assistants
will be used in various capacities in the school. The
tasks are divided into clerical, instructional, library,
learning center, and supervisional.
The application form was devised after studying
various authors' viewpoints on what they considered to be
necessary information. Some authors believe that two or
three character references are needed, but the writer did
not include this requirement because of the closeness of
the parish community. (See ~ppendix F, page 109)
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The bulletins will be given to the parents of the
children attending St. Joseph School on the date of regis-
tration, August 25, 1972. Other bulletins will be distri-
buted at Church and at various Women's Organizations.
This will be an attempt to recruit retirees and those who
do not have children in school.
The coordinator of the teach~r assistants will ac-
knowledge the applications by mail and set up an appoint-
ment for interviews with those who have not been associated
with the school in the past.
Preparation
Several authors agree that the ~uccess of a teacher
assistant program depends on good orientation, preparation,
and continual in-service education.
Paul Shank and Wayne McElroy suggest that a handbook
be organized to assist the volunteer in understanding
school policies, child development, and his role in relation
to others in the school. 2
The writer has devised a handbook which will be in
a duo-tang notebook so additions can be made throughout the
year. The poem" "Children are Gifts," will begin the hand-
,
book. (See Appendix G"pp.111-12) The objectives devised
by the teachers in September will be included plus an
2pau1 G. Shank and Wayne R. McElroYi The Paraprofes-
sionals (Itiidland" Micrligan: Pendell Pu~lishin~ Co." 1970),
p. ix.
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administrative bulletin. ,Following this will be the
"Three R's for the Volunteer". (See Appendix G, pp. 113-14)
It is essential that all involved in the program
understand their responsibilities and the ethics expected
of them and of one another. Tne writer has, therefore,
listed what is required of the administration, teacher,
coordinator of the volunteer teacher assistants, and the
volunteer teacher assistant. (See Appendix G, pp. 115-120)
To have an effective relationship with the child
the teacher assistant should be familiar with the develop-
mental characteristics of the children with whom she will
be working. A summary of the physical development, charac-
teristic behavior, and special needs for children from
six years to preadolescent are included here. (Appendix
G,pp.121-130 ) Discipline is also important in the
functioning of a good program and a few points are pre-
sented. (Appendix G, page 131)
Besides in-service meetings the school should pro-
vide other opportunities for the teacher assistant to
expand her knowledge. The included bibliography is done
with the purpose of giving the teacher assistant some
guidance in this area. (Appendix G, pp. 132-139)
After examining various types of outlines for in-
service education the writer has devised a plan which will
attempt to answer the needs of the school, staff, and the
community which it serves.
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The plan will be organized in four phases: Phase
I - General Orientation, Phase II - Teacher Education,
Phase III - Teacher Assistant Education and Phase IV -
Combination Meetings for Teachers and Teacher Assistants.
Phase I, which is the general orientation period,
will involve work sessions for the teachers to discuss any
apprehensions they may have regarding the program and to
develop specific goals for it. This time will also be
devoted to brain-storming exercises to arrive at job
descriptions for the teacher assistants.
The first in-service meeting for the teacher assis-
tants will take place on September 19, 1972. The principal
will conduct it beginning with a welcome and introductions.
All the participants will have a handbook which the prin-
cipal will discuss with them. An explanation of the ad-
ministrative bulletin, which contains the information
about school policies and procedures, health requirements:
TB test and chest x-ray, plus fire and emergency drill
information, will be given at this time.
Also on the agenda will be an explanation of the
procedures to follow if the teacher assistant is not able
to come at her assigned time.
The principal will then proceed with a discussion
of the remainder of the handbook encouraging questions and
comments as she proceeds.
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At the end of the meeting the participants will
receive a calendar of school events and the days of vaca-
tion plus a calendar of dates for future in-service meetings.
A tour of the school facilities will then be conducted.
At a later date there will be an opportunity for
the teachers and teacher assistants to mee~ on a social
level.
Projected in-service meetings for teachers will in-
clude a presentation and discussion of Dr. John C. Manning's
Video-Tapes. Dr. Manning is a Professor in Reading at
the University of Minnesota. The writer has arranged for
the tapes to be viewed in the following order: General
Nature of Reading Disability, September 26, 1972; Oral
Reading for Diagnosis, October 10, 1972; Planned Work for
Reading Problems, October 24, 1972; and Classroom Practice
in Reading, November 7, 1972. (Appendix H, pp. 141-142)
Although Dr. Manning's tapes will be a basic intro-
duction into reading techniques, it seems advisable to give
an additional presentation on word attack skills. An in-
structor from Mercy College of Detroit will give her insight
into this area and be available for questions and discussion.
This in-service will assist the teachers in diagnosing
the weaknesses of the students and in prescribing activities
for the teacher assistant to perfol....r.:l.
Research stresses the impo v_ ._e of the teacher as-
sistant reinforcing the teacher's instruction. It is,
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. therefore, essential for the teacher assistant to under-
stand the philosophy and methods of the existing reading
program. In order to accomplish this, in October the
consultant of the Ginn 360 Company for Michigan will ex-
plain the basal program.
There will also be other educational opportunities
for both the teacher and teacher assistant together.
One meeting will be on perception which is an
important aspect in reading readiness. The writer feels
that an understanding of this area would be advantageous.
The speaker has done graduate research in this field and
will enumerate some of the signs of poor perception along
with giving some practical suggestions of' developmental
activities that can be used by the teacher assistant.
One point that authors stress frequently is the
relationship between a good self-concept and the child's
ability to read. They believe that we must attend to the
psychological side of the child if our efforts are going
to meet with success. The teacher assistant working in this
one-to-one relationship is in an excellent position to
help the student.
A social worker will "be at another in-service
meeting to explain the meaning of the self-concept and relate
some positive and negative reinforcements of it.
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Other in-service opportunities may develop through-
out the year either at the school or sponsored by Ioea:
colleges. Beside-s formal meetings the coordinator of the
teacher assistants will be available as a resource person.
Books and materials will also be provided for the on-going
education of the teacher assistants.
Evaluation is an essential aspect of a well
functioning program and will be conducted monthly by
separate meetings for the teachers and teacher assistants.
The advantages and weaknesses of the progrmawill be noted
at this time along with suggestions for future implementation.
Every other month both groups will also meet together
to share their ideas and in-sights with the coordinator
acting as the liaison between the two groups.
Utilization
If we hold that the child is the principle focus
of the Teacher Assistant program it seems reasonable to
begin by giving the teacher assistant a tool whereby she
can become better acquainted with the individual child. One
means of doing this is through each child's results of
William Kottmeyer1s interest inventory which the teacher
will share with the teacher assistant. (See Appendix I,
pp. 144-145 •.)
Once the child's interests are perceived, the next
step is to discover his weaknesses so the situation can be
remedied.
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Many deficiencies in reading can be recognized by
teacher observation and teacher-made tests, but besides
these methode the Stanford Diagnostic Reading Test will be
administered to the students from grades three to six to
pinpoint specific areas of weakness.
The writer has organized a file in which the
teacher assistant can locate reinforcement activities to
supplement the teacher's instruction. The file is divided
into the following areas: auditory and visaal discrimina-
tion, sight vocabulary, phonetic analysis, structural
analysis, comprehension, oral reading, and independent
reading activities. The cards note the skill to be
mastered, materials and directions for constructing visual
aids related to the activities, and a description of the
activity.
The teacher assistant will fill in the child's com-
ment sheet following each activity indicating the date, skill
activity, and personal comments. This will be a means of
keeping the classroom teacher informed of the progress of
the individual student. (See Appendix I, page 146)
'The teacher assistant will also guide groups and
individuals in ~he use of Scott, ForesL~an Word Puzzles and
SRA reading labs.
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The Ginn 360 reading program will be reinforced by
the use of flash cards and other sight word techniques for
those who have not mastered the vocabulary.
The program will also be supplemented by the tapes,
Audio Reading Progress Laboratory-Level I, II and III from
the Educational Progress Corporation. These will be used
with earphones in the learning center. A Correlation
Chart shows their relationship to specific pages in the
books £rom Level Two to Level Ten in the Ginn 360 program.
After the teacher presents the lesson in the reader, the
teacher assistant can use the corresponding tapes with
small groups in the learning center.
The Scott, F9re~man Company's Invitations to Personal
Reading Program sets A and B for grades ,one and two have
been adopted this year for reading enrichment. Each set
consists of twenty-five children's books which have been
selected for their literary quality and appeal to children.
The teacher assistants will guide the child in the
selection of an appropriate book plus conduct individual
conferences on the book, assist with the recording of books
in the child's reading record book, and guide the child in
the suggested creative follow-up activities.
A method for the utilization of supplementary readers
has also been organized to carryover reading instruction
into the home.
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The basal texts in the school which are no longer
used as the basic text were categorized according to
reading level. (See Appendix I,page 147) After the
teacher has identified the reading level of the child, he
will receive a corresponding book. It will be sent home
with a supplementary book form for the parents to fill out
at the completion of the book. (See Appendix I, page 148)
The teacher assistant's task will be to take charge of
book returns, assist the child in locating another book on
his level, and record the title of the book on his
individual recording sheet.
These are only a sampling of the numerous ways that
a teacher assistant can be a valuable asset in a school.
The activities included in Chapter Two will also be developed
plus many more which will be an outgrowth of the creativity
of the teachers and teacher assistant.
Evaluation of the teacher assistants and the entire
program is an essential part of the project. The writer
feels that the method of evaluation and the form that will
be used should be devised by the faculty and correspond to
the goals that they formulated at the beginning of the pro-
gram.
It seems fitting to end this chapter with a quote
from Mrs. Nixon's letter.
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The benefit of this service is not only to the child
and the classroom teacher, but to the volunteer as well.
I have long felt that tl1ere can be ;~.,;) substitute for the
joy and self-fulfillment which the volunteer derives from
giving of herself to those who need her so much.
CHAPTER IV
SUMMARY AND CONCLUSIONS
S unuTla r'la
This study was undertaken to examine the literature
from the late 60's to the present time on the utilization
of paraprofessionals in the schools. The information was
to serve as a background from wb.Lch to organize a program
for the use of teacher assistants at the St. Joseph, Howell,
ltlichigan School.
In the review of the literature various paraprofes-
sional programs were discussed. Recruitment, preparation,
utilization, and legal and teacher association implications
were the specific areas that were developed.
A proposed program was then established for St.
Joseph School as follows: recruitment procedures in-
cluding the writing of a bulletin; preparation involving
the organization of a handbook and development of a pro-
jected in-service program; and utilization of teacher as-
sistants employing existing facilities and materials.
Conclusions
The writer found that the existence of paraprofes-
sional programs is expanding along with the literature
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regarding it. As this literature was reviewed, a problem
in the area of the paid paraprofessional became evident.
With the dissatisfaction of some with their present wages
may develop an attitude of more interest in money than in
the child they are to serve thus defeating the principle
focus of the program.
Suggestions for Further Research
It was discovered that most research dealing with
paraprofessional programs has involved reinforcement rather
than enrichment activities. Research related to specific
enrichment programs would seem valuable along with organizing
and preparing personnel to work in this type of project.
Another aspect for research would be a study of the
hwnan element and some of the interpersorlal relationsllip
problems that have arisen due to professional teachers and
non-professionals working together. An in-service plan
for the specific purpose of improving communications and
acceptance would be an important contribution to the
educational scene.
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APPENDIX B
COLLEGE PROGRM1S
TEACHER AIDE PROGRAM
Alverno College
RATIONALE:
Educators today are being asked more than ever for
"accountability" in the expenditure both of funds and of
human potential. Federal funding on a scale new to this
decade, has made the nation as a whole more aware of educa-
tion. Educators have been criticized more severely than
in any other generation and are being told quite bluntly
that our present system It isn I t worl(i:'1.g. 11
Some attempts are being made to answer the charge of
not being n accountable II • O:1e of tl1ese res l)onses has resulted
in differentiated teaching assignments. Instead of looking
at school personnel primarily in terms of principals and
teachers we now have, in addition, te~n leaders, unit
leaders, paraprofessionals, co-teachers and teacher aides.
Educators are also experimenting with the unitized school
system and non-grading which by their very nature demand
differentiated roles.
The primary purpose of the teacher aide is to relieve
the professional staff of non-teaching duties: nFree the
teacher to teach." She is to be supportive of the competent
teacher, to enrich communication in the community, and to
reinforce or enrich both the cognitive and -effective learning
of the children. Because they can work with children on an
individual basis they can contribute both to the personal
and intellectual needs of each child. Because they generally
come from the local community in which they live, teacher
aides are invaluable in interpreting the goals of the school
to the community and also re-emphasizing the goals and de-
sires of the community for its schools.
The teacher aide program is easily adaptable in any
school in which its teachers and the principal are vitally
concerned about the primary purpose of a school, namely,
to help children grow into full human beings. In addition
it contributes to the growth of the parent part~cipating in
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the program. In fact, it involves the parents in their
primary role of "first teachern in a very special way.
DEVELOP~tENT:
1. To meet the need of preparing personnel for
one of the differentiated roles noted above,
namely, that of the teacher aide, which was
to form a vital pa~t of the unitized organization
of the school at Walker Point Elementary School
in 1969, we initiated our first Teacher Aide
Prep~ration course in February, 1969. Since
then, six other training p~ograms have been
conducted:
Summer, 1969 at Alverno College
September, 1969 at Holy Redeemer School
February, 1970 at Harambee School (Govern-
ment funded)
Walker Point Elementary
School (Government funded)
Blessed Sacrament School
SillMner, 1970 at Alverno College
Two new programs will be conducted during the
coming year:
September, 1970 at St. Jude School
February, 1971 at Holy Ghost School
2. The programs attracted enrollments ranging from
35 to 60 members. Starting in February of 1970
it was possible to earn one or two college cre-
dits for the course.
3. The content of each training program consists
of the following: techniques of tutoring in
reading, spelling and math; growth and develop-
ment of the child; children's literature; school
discipline and control; and speech development.
The one pre-requisite for the course is a desire
to work with children and the ability to relate
well with them.
4. Various members of the Alverno faculty along with
teachers-and teacher aides from local schools
participated in a very vital manner.
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5. Two fringe benefits of the program over and
beyond the fact tha<:· per~:;on takil1.g the
course feels more con:pc:t;(, .· ..t in acting as a
teacher aide are the fact that they have a
better understanding of ~he problems faced by
their own children in school and many are moti-
vated to go on to college and secure either a
paraprofessional status or a teaching degree.
PARAPROFESSIONALS
Concordia College
I. INTRODUCTION
II. BASIC OBJECTIVES
A. To improve classroom instruction by direct
assistance to the teacher.
B. To provide "first hand" experience for the
future teacher who is presently preparing for
the profession.
III.
IV.
OVERVIEW OF THE PROGR~~
BASIC PRINCIPLES INVOLVED
A. Full authority over paraprofessionals lies with
the college.
B. Full coordination of the program rests with
the District Office and College (or their ap-
pointed representatives).
C. Full local authority and paraprofessional
involvement rests with the local principal
of the participating schools.
D. No financial transactions are involved.
E. All service is rendered locally (no homework
or weekend aS3igmuents and/or duties • . • un-
less volunteered for by paraprc"...:.::;sionals and
then under the di~ect sanction of the local
principal with college having full knowledge.)
F. Participating schools, paraprofession&ls, and
teacher can be eliminated from the program
by violating standards established (decision
rests with the Coordinating Committee).
G. Ideal candidates are college sophomores and
volunteers from the Lutheran community who have
taken preparatory traioing program.
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v. PLANNING CO~'MITTEE
A. District Superintendent of Schools
B. College President and Academic Dean
(either or both)
c. Principal from District B.P.E.
D. Principal from inner city
E. Principal from outer city
F. Parent (1)
G. Student (1)
VI. COORDINATING CO~~1ITTEE
A. District Superintendent or Representative
B. Academic Dean or Representative
C. Teacher representative of primary
grades (w/exp. & supervisory
ability).
D. Teacher representative of Tnt.Grades
(n n It n)
E. Teacher representative of Upper Grades(n II 11 til
C. D. E. Appointed by Dist. BPE and
approved by participating school
principals.
F. Principal - inner city
G. Principal - outer city
F. G. -- Appointed by BPE and approved by
participating, ~chool principals.
VII.
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H. Pastor -- Appointed and approved by
District BPE.
I. Parent - inner city
J. Parent - outer city
I. J. -- Appointed and Approved by
District BPE.
K. College training Department Head
L. College Student Advisor
K. L. -- Appointed by College President
and/or Acaedmic Dean
STEPS TO POLLOlv IN INAUGURATING TIlE PROGRM1
A. Instigated by District Superin-
tendent and the College Presi-
dent •••••••••••••••••••••••••••••• Winter, 1970
B. Upon agreement by both the Super-
intende~t and President, appoint
the Planning Committee and hold
sufficient meetings ••••••••••••••• March, 1970
c. Introduce to the Potential Parti-
cipating School and District
BPE ••••••••••••••••••••••••••••••• May, 1970
D. Analyze the Response of the
Potential Participating Schools
and the BPE by the Planning
Committee••••••••••••••••••••••••• July, 1970
E. If positive, select the Coordi-
nating Co~aittee and begin
meeting.......................... August, 1970
F. Decision and Design of Basic
Format by the Coordinating
Committee....................... Fall, 1970
G. Presentation of Proposal to
District BPE, College, and
Participating SCl1oo1s.......... Fall, 1970
H.
I.
J.
K.
College Designs (l·,·-tth Dist. Supt.
advisement) Training Program and/or
Course of Preparation•••••••••••••••
Inauguration of the Program on a
Pilot Basis •••••••••••••••••••••••••
Refinements made ••••••••••••••••••••
Full Activation of Program••••••••••
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r~'all, 1970
2nd Semester
70-71
SUI11Jner, 1971
Fall, 1971
VIII. BENEFITS OF TIlE PROGRAM
. A. Improved classroom instruction
B. First hand experience by prep-students
c. The college serving (really serving) the
community
D. Early identification of bona fide teacher
candidates (a screening technique)
E. Possibility of students working with principals
in the development of administrative candi-
dates (a great need for this)
F. Concordia College Public Relations
G. The concept of "serving while preparing" is
a direction in teacher training
H. Concordia Recruitment through students in the
schools
I. Eventually serving the public school is a de-
sirable outcome
J. A closer relationship would be developed be-
tween Concordia College and the Lutheran ele-
mentary schools
K. The possibility of a similar program for pas-
toral candidates would be likely
L.
M.
N.
PARAPROFESSIONALS
Concordia College
SUPERVISORS EVA:UATION SHEET
How did you perceive your paraprofessional?
ATTITUDE (check one) Observable behavior in your student.
Highly motivated
Warmly affiliative
Responsible
Responsive & cooper-
ative
Initiative & crea-
tivity
Controled
Y-acillatilig
Relatively
faithful
Neutral
Accommodating
'Apathetic
Cool & Objective
Urireliable
Resistant
Dependent &
Unimaginative
APPEARANCE (check one) How did the student present self?
Well groomed, neat 1 2 3 4 5 Unprofessional
Cheerful, positive 1 2 3 4 5 Negative bordering
on hostile
RELATIONSHIP (check one) ''lith assigned pupils and other
co-workers
Helpfu~_, nurturing 1 2 3 4 5 Time serving
Person-centered 1 2 3 4 5 Tas}, centered
Summarize in a few words your feeling about the student; whether
he/she grew in professional attitudes and skills; whether your
fine contribution to this emerging teacher also provided help
for you in discharging your duties •.
Do you have sugges ,."",5 wl1ereby Concordia could improve its
services to you and/or tl1.e s ~-~;cnt?
Name of u.dent evaluated
Supervisor
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PARAPROFESSIONALS
Concordia College
STUDENT EVALUATION OF PARAPROFESSIONAL EXPERIENCE
POSSIBLE BENEFITS (check one)
1. The activities provided for me as a paraprofessional were:
Explained and then
left to my initiative 1 2 3 4 5
Detailed and limited
with little autonomy
Challenging and
interesting 1 2 3 4 5
Routine and
uninteresting
Very satisfying
and informative 1 2 4 5
Frustrating and non-
relevant
2. My problems and needs as a learner were:
Respected and dealt 1 2 3 4 5 Ignored or dealtwith understandingly with only minimally
Encouraged a personal
interview related to 1 2 3 4 5 Permitted to drift
any problem or need with little super-
visory interest
RELATIONSHIP WITH CLASSROOM ACTIVITY AND CONCORDIA COLLEGE
1. Were the assignments appropriate to your interests
and strengths?
Yes No
NoYes
Was there a relationship between your activities
and classroom experience (lecture, movies,
filmstrips, discussion)?
2.
3. What suggestions would you have to improve the experience
provided for you as a paraprofessional relating to
preparation for the experience, the school setting, the
principal and supervisor who welcomed and directed you?
Student evaluator
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APPENDIX C
PREPARATION
University of \visconsin-?vIilwaukee
Reading Clinic
Volunteer Reading Tutoring Program
General Outline
Session 1 -
First Flour: Introduction
Overview of purpose of the training sessions-
discuss program
Second Hour:
Role of the TUTOR in the Program - Who
Role of the TUTEE in the Program - \Vho
First Meeting - Getting to Know You
Introduction to the Language-Experience
Approach Objectives
Demonstrate development of a language-
experience story using guidelines on
"ditto tl sheet - Develop a -story together
What
Needs
Session 2 -
First Hour:
Relate this approach to development of
other language skills, outlining materials
that can be used as stimuli to begin story.
Apply this to the first meeting referred
to at the end of the first hour as a
possible activity.
Review use of language-experience approach
in reading development
Demonstrate the McKee Chart to explain
what the reading process involves and as
an introduction to skills needed for
reaa.ir~g
Developing Sight Words and Vocabulary
Demonstrate ri.evices used to b~:-,:!,.ld vocabu-
lary games, flas11~ards, word \'i ..'~eels, pic-
tur~ carris, etc. (Stress homemade materials)
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Second Hour:
Session 3
First Hour:
Second Hour:
72
Developing Word-Attack Skills
Context Clues - Structural A~alysis -
Dictionary 3kills - Phonic Skills
Developing Comprehension Skills
Developing Oral Reading Skills
Examples of uses, etc.
Review each skill area discussed in pre-
vious sess~0n and answer any questions
that may arise after considering the
various methods presented to the group.
Allow for group to suggest ideas that have
helped tl'1em.
Discuss the nature of a disabled reader and
begin to er:ruJ."11erate the types of errors
tha~ can be or are made by the readers.
Present informal l~eading :.rlventory -
and 15 Basic Skills Test
Continue discussion using many examples,
possibly a ~ape recordi~~ showing errors
that are made
Demons~rate ways of detecting types of
oral reading errors using simple marking
systems.
Checl~list to be '~"sed in observation of child
to provide a basis to evaluate and build
upon skills which need help.
SUMMARIZE
PHILADELPHIA PUBLIC SCHOOLS
Volunteer Training Program
SCHOOL VOLUNTEERS - TRAINING SESSIONS
SESSION ONE
I. Overview of the Volunteer Program
A. Basic philosophy of the Volunteer Pro-
gram
1. Purpose of the program
2. Role of the Volunteer
3. AttitUde of the Volunteer
B. Administrative Procedures
1. Assignment of Volunteer
2. Hours Volunteer will work
3. School schedules and regulations
4. Location and availability of
curriculum materials
5. Record keeping by the Volunteer
6. Relationship with Volunteer Chairman
7. Relationship with School Personnel
c. Curriculum Areas
1. Language Arts
2. Mathematics
II. Basic Principles of the Language Arts Pro-
gram
A. Objectives of the Language Arts Pro-
gram
B. Sequence of :anguage development
1. Listening
2. Speaking
3~ Reading
4. Writing
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SESSION TlvO
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c. Nature of the Reader
D. Reasons for Reading difficulties
E. An Adventure in First Grade Reading
I. Suggested Approaches to Reading for
Volunteer's Use
A. Working with Reading Materials in Books
1. Discuss areas to be covered
a. Readiness
b. Guided silent reading with
comprehension check (Explain
varied types of questions
which may be used to check
comprehe.nsion)
(1) Factual
(2) Inferential
(3) Vocabulary
(41 Experi~ntial
c. Re-reading - silent and/or
oral (with a purpose)
d. Skill development AND practice
(games, puzzles, workbooks, etc.)
e. Enrichment activities
(1)
(2)
Added ideas and information
about the topic
Literature - classic and
contemporary
2. Workshop (Use workshop material in
kit)
a. Use reading selections for dis-
cussion and illustration of
varied type questions
b. Have volunteers practice
working with reading material
B. Using Cllildren l s Language as Reading
Material (Language Experience Approach)
1. Discuss a pJ..C":' ~-"e, object, film,
book, TV ~"'ogranl, etc.
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2. Record student's ideas about the
experience in one of the following
ways:
a. List
b. Sentence
c. Paragraph
d. Outline
3. Use recorded ideas for reading
Examples
a. IIave child read the selection
line by line. If necessary,
read each line to the child first,
then let-child read it after
you. Proceed until the selection
is finished.
b. Ask questions about the selection
c. Make flash cards of the words in
the selection
d. Use trle flash ca~~s for games and
activities
II. Current Approaches to the Teaching of Reading
(Optional. This material may be discussed
if questions are asked. Give a brief des-
cription of each method illustrating the
distinguishing characteristics. Trans-
parencies illustrating them are available.)
A. Linguistics
B. Programmed Reading
c. I. T. A. (Initial Teaching Alphabet)
SESSION THREE
D. Words in Color
Meeting the Student: Continued Reading Help
I. Reading Help in Skills Areas
A. Alphabet Study - activities for learning
and strengthening knowledge of letters of
tIle alphabet
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B. Sight Vocabulary - activities for stimu-
lating and reinforcing learning of
basic sight words
c. Word Recognition - activities and
games to strengthen ability in
1. Use of picture clues
2. Usa of context clues
John went fishing in the •
(Let volunteers suggest appropriate
words.)
Show how phonics would help chil-
dren decide which word is correct.
3. Use of Context and Phonics
John went fishing in the s •
John went fishing in the s m.
John went fishing in the stre__m.
4. Phonics - (Use phonics booklet and
phonetic analysis skill sheet in Kit)
Illustrate how to teach sound using
concrete objects, pictures and follow-
up activities, including games and/or
puzzles.
5. Structural Analysis (Refer to items
on structural analysis skills sheet)
Illustrate
D. Comprehension skills -' refer briefly to
sheet on comprehension in kit
E. Study Skills
Discuss important activities to
strengthen basic skills needed
F. Appreciation Skills
II. Getting Acqaai~ted with Pupil
A. Introduction
B. Determi~lng ii:~erests and talents
III.
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c. Dete~lining skills and abilities
(use Interest Inventory)
1. Alphabet Check
2. Dolch busic Sight Vocabulary List
3. Phonics Inventory
4. Oral Reading Check - make note
of difficulties
Demonstration with child (if possible)
SESSION FOUR In-Service
(To be held about four to six weeks after
volunteers have begun working with chil~ren)
I. Sharing Experiences of Volunteer Service
A. Experiences with pupils
B. Experiences with staff
II. Question and Answer Period
A. Discussion of pupils' specific needs
B. Presentation of suggested techniques
for meeting individ~al needs
III. Presentation of Informal Materials for
Volunteers' Use
A. Discussion
B. Examination of materials by volunteers
1. Games and puzzles
2. Books
3. Magazines, etc.
PARAPROFESSIONAL TRAINING PROGR~~
Sidney Rauch
A suggested listing of basic topics follows:
1. The role of paraprofessionals as reading aides
a. Responsibilities as a working mellibc~ of school-
community team
b. Relationship with classroom teachers
c. Establishing rapport with students
d. Expectations and limitations of auxiliary personnel
2. The nature of the reading process
a. Definitions of reading
b. Reading as a language art
c. Reading as basic to education
3. Why pupils fail in reading
a. Social and emotional factors
b. Intellectual factors
c. Physical factors
d. Educational factors
4. Reading jobs of the paraprofessional
a. Use of games, workbooks, basal readers, etc.
b. Using audio-visual materials in the classroom
c. Demonstrations of classroom activities
d. Analysis of audio-vi~eo tapes
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5. The fundamentals of reading
a. Word recognition skills
b. Basic comprehension skills
6. Encouraging personal and recreational reading
a. Methods and matarials for motivating students
b. '-lorking l<.nowledge of BOHle basic 11 high-interest,
low-vocabularyU 'books
c. Story-telling techniques
d. Reading interests of young children and adolescents
e. '-lays of reporting on books
7. Classroom rganization
a. Principles of grouping
b. Types of grouping
c. Individualizing instruction
8. Case studies and conferences
a. Children who require special help and why
b~ Practices and techniques that have proven helpful
~-\PPEl~DIX D
EVALUATI01~
ESEA TITLE I
Ir1s·t,ruction~1 Aide Evaluation Form
In Fremont, California, the resource teacher and
principal make mo:rrthly observations the aides, and the
teacher and resource teacller formally evaluat~e the aide once
a year. But informal evaluation is really continuous because
of the many staff meetings and in-service workshops at Fre-
mont. There is also a performance evaluation form to be
submitted to the personnel department a~ the district level
as salary increases are due.
Samples of Fremont's aide evaluation form to be filled
in by teachers and of the form for the personnel department
follow:
ESEA TITLE I
Instructional Aide Evaluation Form
~~. \'-or
_ .$,- .,'i ~'":'.,>
I.
II.
Commitment to Total Program
Shows interest and enthusiasm in work
Is willing to put in essential time
and effort
Is punctual
Attends regularly
Willingly accepts and carries out
assignments
Performs routine tasks efficiently
Responsiveness to Pupils' Needs
Interacts positively with the pupils
Is aware of facts of child develop-
ment
Shows concern for pupils I health &
safety
Accepts individual ~ifferences in
pupils
Shows resourcefulness ~." .,
provide enriching experiences or
pupils
Is helpful in encc 'aging pupils to
take ~art, ask quest~ons & communi-
cate 1n many ways. 81
" 0 Is f NT NO
~ I ~
I 0 IS INT f NO1--·':
III. Instruction
Is competent in reinforcement of
skills
Is able to work with small groups
in instruction
Can present lesson~
Completes work in schLduled ~1me
Demonstrates initiative & re-
sourcefulness in performing
assigned tasl<s
IV. Staff Relationships
Accepts guidance & suggestions
from resource personnel
Demonstrates loyalty to the
teacher & the school
Has a friendly working re-
lationship with other aides
Is a cooperative team member
V. Personal Characteristics
Is well groomed & appropriately
dressed
Uses acceptable English in a
clear & pleasant voice
Has good physical health
Shows evidence 'of pro-
fessional growth
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~ ..__.:._-_..---.f
i
j
I I
CODE: o
s
Outstanding
Satisfactory
NI
NO
Needs Improvement
- No Opportunity to
Observe
Classroom Teacher
COMMENTS:·
Resource Teacher
COMr-IENTS:
Instructional Aide
COMM:ENTS:
Signature
Signature
Signature
Date
------------
Beatrice }:!. Gudridge, r~ar·B'E..rofeSSiO~[:l~~_in Scho(~ls:
How Ne'v Careerit.::;;-:'s Bolster ~.~-J.catior~~ (Vvasllir.b ",':.on D.C.:Na~ional School -'iJublic Relat{ol~PS A~) ~ciation, 1972) ~ pp.32-33.
'vIL!'!INGTOl~, DEL~l\'iARE
YEARLY EVALUATION OF AIDES
Wilmington, De..,,'(~,\'l'are, schools conduct a yearly
evaIl; ~;ion of ai(les by the teachers with \vl"lom they work. They
use this form:
YEARLY EVALUATION OF AIDES
Reading Improvement Program
School:
Name of Aide:
Teacher's Name:
1. Has your aide helped to improve the reading skills of
your class?
Conunent:
Yes
---
No
---
2. Do you feel that the climate for learning'has been
improved by the services of an aide?
Comment:
Yes
---
No
---
3. Has there been any evidence of changes in your pupils
as a result of having the services of an aide?
Comment:
Yes
---
No
---
4. Have you been able to devote more time to pupils who .
need individual help sinqe you have had an aide?
Comment:
Yes
---
No
---
5. Does the aide have good rapport wi~h the children?
COIlunent:
Yes
---
No
---
6. Has your aide shown any ::~:.~~ciat~.:ve in helpi,ng in the
classroom?
Comment:
Yes
---
No
---
7.
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To what extend has your aide increase(J. your efficiency
as a teacher in relation to: (a) planning; (b) in
relation to the pupils; (c) in relation to your pro-
fessional growth?
8. In what areas was she most helpful?
9. \Vhat skills or techniques were most useful in her work?
10. In what areas was she of least help?
11. 'Vhat additional skills do you think she should possess?
12. Please comment on any personal qualities which have
hampered the effective~~3s of your aide.
13. Should your aide be encouraged to continue in the
program?
Comment:
Yes
---
No
---
14. What suggestions do you have to improve the aidets
efficiency?
Beatrice M. Gudridge, Paraorofessionals in Scho91s:
How New Careerists Bolster E-ducati_on (\vashington, D.C-::-
National School Public Relations Association, 1972), p. '34.
MADISON PUBLIC SCHOOLS
TEACIIER EVALUATION OF AIDI~S
1. Have you b~en Ie to devote more time to pupils who
need individual neip since you have had an aide?
Comment:
Yes No
---
2. Do you feel the climate for learning has been improved
through the services of an aide?
Comment:
Yes
---
No
---
3. Has there been any evidence of changes in your pupils
(attitudes, self-concept, achieve~ent, etc.) as a result
of having the services of an aide?
Comment:
Yes
---
No
---
4. If your aide has assisted in the reading program, do you
feel she has helped to improve reading skills of pupils?
Comment:
Yes
---
85
No
---
5.
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Does the aide have good rapport with the class?
Comment:
Yes
---
No
---
6. Do you feel that you have had to spend a great deal of
time instructing the aide?
Yes
---
No
---
About how much time do you spend daily?
7. Has the aide shown any initiative in helping in the
classroom?
If so, how?
Yes
---
No
---
8. In what areas was the ai~d most helpful?
Least helpful?
9. 'Vhat skills or techniquc~s tl.sed by the aide were most
helpful?
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10. WOU~_ you like to have the services of an aide for
another year?
Comment:
Yes
---
No
---
11. What would you suggest as additional training?
Teacl~'~:;r j~:i.de Progr£~rr:, lv!adisorl Public Schools, Second
Semester, 1966-67 (compiled by a committee').
ALVERNO COLLEGE - lt1IL'vAu1CES, 'vISCO}1SIN
QUESTIONS FOR ORIE~rTATION PERIOD OF THE
TEACHER AIDE PROGRAM
Questions to which the teacher aide might address herself:
1. 'Vhat types of activities did you engage in as a teacher
aide?
2. '~ich activities did you most enjoy?
3. 'vhat did you learn about children in working as a
teacher aide?
4. Do you think the teacher aide program has done anything
for the parents?
5. 'Vhat specific types of preparation do you wish you
would have had before becoming a teacher aide?
6. 'vhat motivated. you ··Co become a teacher aide?
7. Has being a teacher aide helped you in any way as a
person?
Questions to which the teacher who works with a teacher aide
might address herself:
1. Yfuat effect has having a teacher aide had upon the in-
structional program for your class?
2. Have you been able to devote more time to pupils who need
individual help since you have an aide?
3. Do you feel the climate for learning has been improved
through the service of a teacher aide?
4. Do you feel you have had to spend a great deal of time
instructing the aide?
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5. In what areas was t:~e aide most helpful?
6. Do you feel that employing teacher aides is in any
way threatening to the professional status of teachers?
7. If you were to have a new aide in your classrocm,
what three competencies would you most like her to
have?
I will moderate the discussion and di.rect the questions above
to the two groups. As appropriate, I will choose questions
from both sections so as to provide i~teraction between the
aides and the classroom teachers.
Thank you.
Sister Bernadette Kalscheur
Chairman Education Department
FO~1 K: TEACHER - AIDE QUESTIONNAIRE I
Dear Teacher-Aide,
Would you kindly take a few minutes out of your busy schedule
and answer the following questions? Those of us involved in
the Teacher-Aide Program would like to evaluate the merits
of our endeavors thus far. Please feel free to make any
comments which will benefit those in the program.
1. Are you enjoying your work as a teacher-aide?
2. Do you feel you are making a worthwhile contribution?
3. Do you feel adequately informed by the teacher in regard
to your role as a teacher-aide?
4. Do you feel you are communicating with the children as-
signed to you?
5. Do you have any other suggestions?
Teacher-Aide Signature (Optional)
Jeanne ''Jielgat, 'All}.at t s JIappeni:t\_g-: An Effective Teacher-
Aide Program (Dayton, Ohio: Pflaum Pub., 1969), p. ~¥2.
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GUIDE LJ"'ESf£IONS
TEACI-IER/TEACHER-AIDE CONFERENCE
91
FORM L
Teacher
1. Are you satisfied with 1.
your work as a teacher-
aide?
2. Are you satisfied with 2.
your relationship with
the children assigned to
you?
3. Are there any comments 3.
you would like to make
in regard to:
Ireacher-Aide
a. clarification of
materials?
a.
b. directions in kits? b.
c. directions given by c.
the teacher?
d. responses of chil- d.
dren?
e. structure of the e.
program?
4. Are there any recom- 4.
mendations you would
like to contribute to
the Teacher-Aide Program?
5. Is the amount of time
convenient for you?
5.
6. Would you consider being 6.
a committee member in
the Teacher-Aide Program?
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7. May lye include you in 7.
Teacher-Aide Program
next school year?
8. Would you want the 8.
same grade?
9. Would you want another 9.
grade?
10. Would you want to work 10.
with the same group
of children?
Other comments:
PLEASE CHECK ONE:
Committee ~iember
Returning
Same Grade
Same Children
Yes ~~o
-
Yes No
-
Yes_No
Yes No
-
Jeanne \vielgat, 'vba~~.~s EI::'?P"'::~!li~':lg: An Effective
Teacher-Aide Program (Dayto.. 4t.' Ol~io: f-iflau..'U Publ, 1969), pp.
42, 45.
SANTA ROSA TEACIIER-AIDE PROGRAJ-l
ANNUAL EVALUATION BY SCHOOL FOR DIOCESAN
TEACHER-i\IDE CO~Ift.1ITTEE
SCHOOL
--------------
Pl<INCIPAL
-----------
DATE TEACHER-AIDE CHAIRMAN
-------- ------------
1. Involvement of personnel:
A. Number of volunteers serving in classrooms
B. Number of volunteers giving general
school service
c. Number of volunteers teaching special
or enrichment classes
D. Number of volunteers giving services to
individual children or small groups
outside of classroom
E. Number of volunteers added to the program
during the year
F. Number of volunteers who ·:~ropped out of
the program during the year
G. Total amount of man-hours during the year
H. Number of volunteers who wish to continue
serving next year
2. Service:
A. List -tI-"4e t:/pes of service the volunteers
performed for the classroom teacher
B. List. the types o~~' iQ'·eneral ~-,3rvice the
volunteers perfor ..,ed for t~le school
3.
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C. List tIle types of service ·,.t "lere given
to individual children or small groups of
children outside the classroom
Training and Supervision:
A. Did members of the school ctaff partici-
pate in the training of volunteers?
B. lvas in-service tl",'3.ining done th'rough
Individual conferences?'
Group conferences?
Printed materials?
Mrs. John Walsh and Sister Marietta Devine, compiler,
\Vhat's Happening: San~~ Rosa Teacher-Aide Program (Dayton,
Ohio: Pflaum Pub:. .. ,. ~~9b9), p. 43.
APPENDIX If.;
LEGAL D1PLICATIONS
FLORIDA
Legal Implications
In Florida the law defined a teacher aide as "any
person assigned by a school board to assist a membe.r of the
instructional staff in carrying out his instructional or
professional duties and responsibilities," but it is left
to the state board of education the responsibility for
stipulating the tasks which teacher aides could or could not
perform. The board then laid down the concept that teaching
should be viewed as a "decision-making, decision-implementing
process intended to promote learning. 1I The decision-making
process is the "essence of responsibility, II it said. }Iowever,
once the professional decisions were made, trained teacher
aides could assist in their implementation. Under this
general guideline, the board left the responsibility for using
aides appropriately to the local school district, which was
to take into account the following factors (see chart):
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Summary of Factor3 to Conside~ in Selecting Tasks for
Teacher Aides (Florida)
1. Does the task assigned
to the aide require any
of the following pro-
fessional decisions?
(a) determine instruc..tional
objectives
(b) select instructional pro-
cedures
(c) select instructional
methods
(d) evaluate pupil perfor-
mance (subjectively)
2. Is the assigned task one
which does not involve
interaction with pupils?
3. Is the aide expected
to assume responsibility
for the safety & wel-
fare of pupils?
(a) \'lith supervisor present
(b) With supervisor not
present
4. noes the assigned task
require the aide to carry
out activities with
pupils directed toward
attaining instructional
objectives?
(a) ~vith supervisor present
(b) With supervisor not
present
~
~.
Teacher aides may not I".
perform any task in
,~hich they are re-·· ~
qui red to make h
these decisions. I
~,..--~I
i -
---:;-_ ,_~"J
x
I
I
X I
CALIFORNIA, GEORGIA, OREGON, WYOMING
Legal Implications
California's Instructional Aide Act of 1968 also
gives consider,t·.,ble flexi:')il.i ty to local administrators \-,rho
want to use aides. The act defines the instructional aide
as "a person employed to assist classroom teachers and other
certificated personnel in the performance of their duties and
in the supervision of pupils and in instructional tasks which,
in tIle judgemerlt of the certificated personnel to whom the
instructional aide is assigned, may be performed by a person
not licensed as a classroom teacher. 1t The law also does not
prescribe but leaves to the school district employer the
decision as to educational qualifications for instructional
aides.
The law warns, however, that instructional aides can-
not be utilized to increase the number of pupils in relation
to the numbe of classroom teachers in any school or school
district.
Georgia, on the other hand, has a new licensing sys-
tem for paraprofessionals and its guidelines are very specific
as to their qualifications, content of training programs,
classification and duties that may be performed. Districts
are warned that no money may be disbursed for payment of
auxiliary personnel until such personnel holds a valid
license issued through teacher certification services in the
Georgia State Departmen~ of Education.
Oregon requires no certificate or credential other
than the high scr-~\~4()1 dil~loma as a condi vian for employ-"
as a teacher aide. It also does not list any tasks to be done
by teacl1.er aides, stating that n any arbitrary allocation (by
the state board of education) of the work of the classroom to
aide and teacher is 'unrealistic and detrimental to the best
use of a dif·ferentiated staff. n What is important, the state-
ment says, is that "the teacher be established in a leadership
role and the teacher aide be established in a supportive role,
and that, wi tl-lir;. these role iderl~:':'ities, "they approach the work
of the school free of exact and externally imposed boundaries
of .action."
9
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Wyoming's guidelines sta~c that job assignments for
aides will vary from district to district, deoending upon
local staffing patterns al1.d types of assistc~- '~e needed.
Local boards, the guidelirles say, II'f/Jill develop job descrip-
tions, standarcs for appointment, qualifications to be met,
and arrange for adequate st:4-~erl",..'5.sion arid evaluation of
performance. Such procedures and regu:ations should be
incorporated into local district policies."
Beatrice M. Gudridge, Par~?rof~ssi9nals in Schools:
H '1:. N C~.....- Q e ""-c' 'f""l t ~... 17d1;'"'''"!''·;_·'~''J (";.-' s'fin e n ton DC·O~'l ew .._.....,.. evr1.SVtn' .....·""/'-.8 e.L ...J U.. _o.vJ..v.... ,Ja A ~ g ., •••
National School Public Relations As;cciation, 1972), p. 43.
STATE OF MICHIGAN
DEPART~\1ENT OF EDVCATION
Legal Implications
"The Michigan Certification Code,
Chapter 2, Article IV, Section B.
Teacher Aides: Teacher Aides, classroom assistants,
secretaries to instructional personnel or other para-profes-
sional personnel legally employed as non-instructional person-
nel need not be certificated as teachers. 'Vhen such person-
nel are used in an instructional capacity they must hold
an appropriate teaching certificate or permit issued by the
State Board of Educatione Certificates or permits will be
issueu on the recommendation of the employing official and a
sponsoring institution which has been approved for the prepara-
tion of such personnel by the State Board of Education."
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STATE OF MICHIGAN
DEPART1-1ENT OF EDUCATION
TEACIIER AIDES AND THE INSTRUCTIONAL PROGllA1'1
The rules governing the certification of Michigan teachers
require that teachers be certified.
Teacher aides are not certified. l
Teacher aides may be assigned to (1) perform non-instructional
duties, or (2) assist in instructional related activities.
Examples include:
(1) Maintenance and disciplinary responsibilities in
lunchrooms and on playgrounds. (Reference:
Attorney General Opinion No. 3647).
(2) Traffic control to protect children crossing
streets on the way to and from school. (Reference:
Attorney General Opinion No. 2610).
(3) And many others as judged appropriate by employing
school districts. (Reference: Certification
Code, Rule 5 (2)).
Assistance in Instructional-Related Activities:
A teacher aide may:
(1) Complement instru~tion, i.e., assist the teacher
during the lesson by helping pupils who may be
having difficulty in understanding or in keeping
up with the class.
lCertifica-:-, Code Rule 5 (2) provides that "A
teacher aide, classroom assistant, secretary to instructional
personnel or other pa~a-professic~al person legally employed
in a non-instructional capacity need not be certificated
as a teacher•••• 11
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(2) Supplement instruction, i.e., assist the teacher
by \'t/orking "}~_th irldividuals or small grou.''''s of
pupils on follow-up activities specified ~J the
teacher.
(3) Reinforce instruction, i.e., assist the teacher
by administering uLder supervision and direction
remedial or drill activities for individuals or
sinall groups.
The responsibility for direction and superv~s~on of the ac-
tivities of the teacher aide InV.;3t always remain with a desig-
nated certificated teacher. Teacher aides may not be given
full responsibility for instruction.
A certificated teacher must assign and must supervise ac-
tivities performed by teacher aides, and must provide meaning-
ful direction. For example:
(1) A certificated teacher must be present during
instructional activities each and every school
day.
(2) A certificated teacher may sometimes be temporarily
absent during the school day but may not always
nor even usually be absent.
(3) A certificated teacher always must be responsible
for the assigned instruction of a classroom.
Relevant statute:
Act No. 22, Public Acts of 1969, the State School Aid
Act, Section 32 rovides that "No clistrict having a
membership of more than 350 shall be allotted or paid
any sum under the provisions of this act for the number
of pupils in membership in excess of a ratio of 34
pupils in membership to 1 teacher • • •• For the pur-
pose of this section, a' teac11er is defined as any
employee of the school district holding a valid Michi-
'gan teacher's certificate."
PJ,PPENDIX .?
RECRUITMENT
/ \ ~ ,I I \)Wl J \([lCl IOU. Io
''''I-IO?
WHY?
'''HERE?
TIM:E?
Anyone 17 years and older
To be a Teacher Assistant
St. Joseph School
Starting October 2, 1972
At your convenience
QUALIFICATIONS?
ARE YOU INTERESTED:
()o \)
High School Graduate
and
Love Children
Read this material and return the
Application form to the school office
as soon as possible.
.... ,....
..;..,v..,~
WHAT IS A TEACHER ASSISTANT?
A teacher assistant is a lay person who assists a
professional teacher to perform her duties more efficiently.
In no case will a teacher assistant replace a teacher.
Your contribution is to f~3e the teacher from routine
and nonprofessional activities that there may be opportunity
to provide better instruction and better learning situations
for the children in class. Directly, you make the teacher's
role more manageable. Your mere presence in the school will
influence many children.
You may provide individualized attention and review
instruction for children.
You may provide unlimited help for the clerical and
nonprofessional tasks thus making the teacher's job
of teaching the basic skills more to the point.
Your purpose will be to reinforce what the teacher has
taught. You can encourage both good and less competent
students to develop their potentials. Your presence
will increase their self-confidence and sense of im-
portance through direct adult recognition and individual
attention.
'''FIERE DOES YOUR RESPO~TSIBILITY IN A SCI-lOOL BEGIN AND END?
You will be working under the guidance of one or
more teachers. The work you perform will be as nearly as
possible non-instructional in nature. However, if you help
a child with his skills, i will be a review of material
learned from the teacher.
"'lI ~-, :'"
J.. \./:J
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Part of your responsibility goes beyond the class-
room. What you hear at planning sessions with your teacher
about children's abilities and achievement should not be
discussed outside that classroom unless yc~ are in a group
session with other assistants or other level teachers.
Treat all information about children and families in strict
confidence.
You can be assured that you will have the principal's
and teacher's assistance and will not be asked to do any-
thing that you would feel uncomfortable doing.
You may choose to be one of the following types of
assistants: Clerical, Instructional, Library, Learning
Center, or Supervisional.
CLERICAL ASSISTANT
1. Typing at home or in school
2. Duplicating materials
3. Recording information about children
4. Correcting papers, objective tests, and workbooks
5. Assisting in displaying children's work on bul-
letin boards
6. Cutting paper and patterns for art projects
7. Compiling resource materials for units of study
such as pictures and articles
8. Sending for free and inexpensive materials
9. Making charts, flash cards, and educational games
for reinforcing teacher instruction
INSTRUCTIONAL ASSISTANT
1. Administering tests to individual children who
have been absent
2. Giving individual help in reading and math by
using flash cards for drill of sight words and
math combinations
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3. Help with seatwork after the teacher has taught
a specific skill in reading or ma~h
4. Help in subject areas when a child has been
absent
5. Working on a one-to-one ratio with children who
need additional practice ~fter the teacher has
taught a specific skill
6. Spelling dictation for students needing further
assistance
7. Assisting children with their compositions and
other writings by helping with spelling, punc-
tuation and grarr~ar
8. Listening to individual children do oral reading
and asking questions to check comprehension
LIBRARY ASSISTANT
1. Keeping the library in order by returning books
to the shelves and keeping the cards up to date
2. Mending books
3. Processing new books
4. Checking books in and out
5.- Supervising library periods by working with small
groups of children in the library
a) Helping them select books
b) Listening to reports on books read
c) Listening to children read for enjoyment
d) Reading to the children
e) Recording the books children have read
f) Assisting them locate reference materials
LEARNING CENTER ASSISTANT
1.
2.
3.
4.
5.
6.
7.
8.
Operating machines such as tape recorders, film-
strip projectors and record players
Supervising small groups of children in working
with educational games
Taking down by dictation the creative stories of
young students
Assisting with drama and enrichment with a small
group of children
Making a tape recording of the oral reading of
the children
Assisting with arts and crafts with teacher direc-
tion when needed
Tape-recording stories for the children's listening
pleasure
Writing experience charts with small groups of young
children
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SUPERVISIONAL ASSISTANT
1. Supervising and assisting noon hour ac~ivi~ies
2. Supervising activities to develop visual discri-
mination and fine motor coordinz~~on such as
puzzles, matching exercises, stringing beads,
cutting, sorting objects, categorizing pictures,
and tracing stencils.
3. Supervising physical education activities
Excerpts from:
Class notes from Sr. Bernadette Kalscheur, Chairman
of the Education Department, Alverno College, Milwaukee,
''iisconsin.
Wayne L. lIerman, "Teacher Aides: How They Can Be of
Real Help, n Grade Teach(~r, Vol. 84, No. 6 (February, 1967),
pp. 103, 168.
Sidne:r J. Rauch, nUsing Paraprofessionals as Reading
Aides," (P~?er presented at the International Reading As-
sociation Conference, A~aheim, California, May 6-9, 1970).
Teacher Aide Program - Madison Public Schools, Madison,
Wisconsin, Second Semester, 1966-67, Compi~ed by a Co~mittee,
pp. 30-31.
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ST. JOSEPH SCHOOL - HOlVELL, ~1ICI1IGAK
APPLICATION FOR TEACHER ASSISTANT
Name:
-----------------------
Address:
---------------------
P}10ne Number:
------------------
Social Security Number:
-------------
1. Amount of Education:
12 years
---------More (please specify)
----
2. Previous work in school
yes
no
If yes, in what capacity?
-----------------3. Check the category you prefer:
(The descriptions and numbers are on the previous pages.)
a) Clerical Assistant_" ... _
State your preferences by number
----------b) Instructional Assistant
-------State your preferences by number
----------
c) Learning Center Assistant
------State your preferences by number
----------d) Library Assistant
----------State your preferences by number
----------
e) Supervisional Assistant
-------State your preferences by number
----------4. Grade levels you prefer:
1st choice
2nd choice
3rd choice
5. Days Available
Ti~4~e A.~1. Time P .l'-1.
yes _
no
6.
7.
Number of days you can work eaca week __
Would you prefer to do the work at home
(Sigr.ed)
----
APPENDIX G
HANDBOOK
CHILDREN ARE GIFTS !
at least Jesus thought so, IIFather, I want
those you have given me to be where I am•••
"
I agree \vith Jesus • . . and I also
want those whom the Father has given
me to be where I am.
Children are gifts which the Father sends to me -- wrapped!
Some are wrapped very beautifully; they are very
attractive when I first see them.
Some come in very ordinary wrapping paper.
Others have been mishandled in the mail.
Once in a while there is a nSpecial Delivery!tt
Some children are gifts which come very loosely
wrapped; others very tightly.
But the wrapping is not the gift!
It is easy to make this mistake••• it's
amusing when babies do it.
Sometimes the gift is very easy to open up.
Sometimes I need others to help.
Is it because they are afraid?
Does it hurt?
Maybe they have been opened up
before and thrown away!
Could it be that the gift. is
not for me?
I was a child. Therefore, I am a gift too!
A gift to myself, first of all, The Father gave my-
self to me.
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Have I ever really looked inside the wrapping~?
Afraid to?
Perhaps I've never accpeted the gift that I am • • •
Could it be that there is sc~.~thing else inside
the wrappings than what I think there is?
Maybe I've never seen the wonderful gift that I am?
Could the father's gifts be anything but beautiful?
I love the gifts which those who love me give to me;
why not this gift from the Father?
Now I am a gift to God's other children.
Am I willing to be given by the Father to others? ••
a man for others!
Do others have to be content with the wrappings.
never permitted to enjoy the gift?
Every meeting with children is an opportunity for giving.
But a gift without a giver is not a gift; it is a
thing devoid of a relationship to a giver.
Friendship is a rela~ionship between persons who see them-
selves as they truly are; gifts of the Father to each
other for others ••• brothers!
A child is a gift not just to me but to the world. • •
Children are gifts, gifts received and gifts given
like the Son.
Children - are treasures -
Children - are God's gifts - to make beautiful
to open
to send forth.
• • •
Adap~ed from selection by
Fr. George Nintemann, O.P.
THREE R'S FOR THE VOtD~TEER
MIL'vAUKEE PUBLIC SCHOOL SYSTEr..l
The following three R's will support and guide ~hroughout
your experience as a VOLUNTEER.
The unGerstanding VOLUNTEER. • •
• recognizes the child1s need to improve
his self-irllage
• supports the child by offering genuine
friendship
• provides a relaxed, friendly atmosphere
for tutoring sessions
• provides many opportunities for the child
to be successful
RESPONSIB·ILITY
The effective VOLUNTEER.
• is ,regular in attendance
is appreciative of the efforts of the
• school to educate all children
• is cooperat,ive with administrative and
school personnel
• is aware of the importance of planning each
tutoring session
is sincerely concerned about the pupil who
• is being tutored .
• is able to generate enthusiasm about each
child and his potential
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The successful VOLUN'lJER. • •
shares with the child the warm personal
• satisfaction which results from successful
human relationships
provides the teacher with the satisfaction
• of knowing that the child's needs are being
met
• receives the sincere gratitude of the entire
school CO~~L,..1unity
Follow the three "Rls" and become an understanding,
effective, successful VOLUNTEER.
RESPONSIBILITY AND ETHICS OF THE ADMINISTRATION
Excerpts from: Paul C. Shank, and Wayne McElroy, The
Paranroressionals (Midland, Michigan: Pendelr--
PUbl~isl"lir.lg Cc,., 1970), p. 2.
1. Allow appropriate flexibility in aroninistrative prac-
tices and procedures perta~ning to teacher assistants.
2. Provide for an annual evaluation of the individual
teacher assistant's task performance.
3. Seek suggestions for improved use of teacher assis-
tants from teachers and the teacher assistants them-
selves. These suggestions should be used in the
revision of policies, practices, and procedures of
the program.
4. Review policies relatinc to teacher assistants
annually.
5. Evaluate the use of ~~acher assistants by the
teachers. This should be done annually.
6. Demonstrate your support of the program by your
presence at in-service meetings.
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RESPONSIBILITY AND ETHICS OF THE TEACHER
Excerpts from: Paul Sllar.;.k arid '\vayne ~1cElroy" The Para-
Erofessionals (Midland, Michigan: Pendell Pub-
lishing Co., 1970), p. 3.
Jeanne Wielgat, What's Happening: An Effective
Teacher-Aide Program \Dayton, Ohio: Pflaum Pub-
lishing Co., 1969), pp. 12-13, 17-18.
Mrs. John Walsh and Sister Marietta Devine,
compiler, What s Ha pening: Santa Rosa Teacher-
Aid~ Program Dayton, Ohio: Pflaum Publishing Co.,
1969), p. 23 •.
1. Establish a wholesome rapport and team relationsh-ip
with the teacher assistant and communicate a pro-
fessional attitude through support and advice.
2. Be sure your directions are clear, and the teacher
assistant understands what is expected of her.
3. Be willing to teach the teacher assistant skills
she can learn and wants to learn. Include the
reasons for the task as well as the "how tou infor-
mation.
4. Attend in-service meetings for teacher assistants.
5. 'ihen corrections of the teacher assistant are neces-
sary, make them in private: never in the presence
of the pupils.
6. Any criticism you have of the teacher assistant's
work is not to be discussed with others in the school
system except the principal and coordinator of the
teacher assistants.
7. No matter how competent and willing the teacher
assistant may be, she is not a professional and should
not be made responsible for professional duties.
RLSPO}TSIBILITY AND ETliICS OF THE
COORDINATOR OF THE VOLUNTEER TEACHER ASSISTANTS
Excerpts from: Dr. Bryce Perkins, Getting Bette~Results
from Substi.!cl.l~:~.:;s, Teachel"'-i\ides z and Volun':Geers
(Englewood Cliffs, New JGrsey: Prentice Hall, Inc.
1966), p. 53.
Arthur W. Schoeller, ed., Ero~lems, Pitfalls,
and Prescriptions for Volunt~er Reading Tutoring
Programs (Milwaukee, Wisconsin: University of
Wisconsin, 1968), appendix.
Mr& John Walsh and Sister Marietta Devine~ com-
piler, \VJ-:1at' s Happen..ing: Santa Rosa Teacher-Aide
Program (Dayton, Ohio: Pflaum Publishing Co.,
1969), pp. 10-11.
Jeanne Wielgat, ~latts Happening: An Effective
Teacher-Aide Program (Dayton, Ohio: Pflaum Pub=--
lishing Company, 1969), pp. 13-14.
1. List names, addresses and phone numbers of those
who return application forms. Keep the forms on
file.
2. Send letters of acknowledgment to those who have
applied.
3. Participate in recruitment, selection, and orienta-
tion of volunteer teacher assistants.
4. Plan with the principal the agenda for the initial
orientation meeting and future in-service meetings.
5. Assist the principal with the assignment and scheduling
of teacher assistants.
6. Maintain a sign-in/sign-out Jheet available for
~eacher assistants and keep a record of the hours of
their service.
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7. Keep teacher assistant bulletin board up-to-date.
8. Consult with teacher assistants for a period of
time each week.
9. See that the teacher assistant receives the neces-
sary help and supplies.
10. Act as a liaison between the teacher assistant and
the principal and the teacher assistant and the
teacher.
11. Represent the teacher assistants at faculty meetings
and inform the teachers of the teacher assistants 1
progress and problems.
12. Assist at teacher assistant evaluation meetings.
13. Supervise the care of educational equipment. Keep
a record of all materials and equipment being used.
14. Collect titles and books for the staff library
pertinent to teacher assistant work.
RESPONSIBILITY AND ETHICS OF THE
VOLUNTEER TEACHER ASSISTANT
Excerpts from: Paul C. Shank and 1/{ayne r.1cElroy J The
Paraprofessionals (~lidland, l'fichigan, Pendell
Publishing Co., 1970), pp. 3-4.
Jeanne Wielgat, What's Happening:
Teacher-Aide Program (Dayton, Ohio:
lishing Co., 1969), p. 15.
An Effective
Pflaum Pub-
r.1rs. John l\Talsh, and Sister ~1arietta Devine, ..
compiler, What's Happening: Santa Rosa Teacher-Aide
Progr~ (Dayton, Ohio,: Pflaum Publishing Co., 1969),
pp. 27-28.
1. You are a unique support to the teacher by cooper-
ating with the planned material and her program.
2. You will never be expected to perform professional
se"rvices. The teacher is always responsible for
content and techniques. You are to reinforce her
initial instruction.
3. Be patient and respectful of teachers with whom you
work. Remember, they are learning to use your
services as you are learning to serve.
4. If you have any questions regarding a task you are
asleed to perform, asl{. Trw" to unders'vand thoroughly
what is expected of you.
5. Inform the teacher of a child's progress or problems.
6. Keep to your assigned schedule" or inform the school
office of your anticipated absence.
7. Attend in-service meetings and resolve to seek new
information and develop new skills that will enable
you to be of greater assistance.
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8. Observe school policies and regulations.
9. Never divulge confidential information to which
you have access in the classroom or in the school.
10. Do not discuss teac~ers, pupils, school matters
or other volunteers among yourselve~ or with others.
Any difficulty you experience should be discussed
with the teacher, coordinator, or principal.
11. Give the school adr"- -listration your loyal support,
the teachers your ~ assistance and the pupils
your best nature.
YOU ARE I~1PORTANT. WE NEED YOU!
A DEVELOPMENTAL VIEW OF CHILDREN
Reprinted from the 1966 edition of Scott, Foresman's These
Are Your Children, a child development text by Gladys Gardner
Jenkins, M.A.; Helen S. Schacter, Ph.D.; William W. Bauer,
M.D.
ABOUT SIX
PHYSICAL DEVELOPMENT
Growth proceeding more slowly, a lengthening out.
Large muscles better developed than small ones.
Eleven to twelve hours of sleep ne~ded.
Eyes not yet mature, tendency toward far-sightedness.
Permanent teeth beginning to appear.
Heart in period of r~pid growth.
High activity level--can stay still only for short
periods.
CHARACTERISTIC BEHAVIOR
Eager to letirn, exuberant, restless, overactive,
easilY fatigued.
Self-assertive, aggressive, wants to be first, less
coope~ative than at five, keenly competitive, boastful.
'Vhole body involved in whatever he does.
Learns best through active participation.
Inconsistent in level of maturity evidenced--regresses
when tired, often less mature at home than with outsiders.
Inept at activities using small muscles.
Relatively short periods of interest.
Has difficulty making decisions.
Group activities popular, boys' and girls' interests
beginning to differ.
Much spontaneous dramatization.
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SPECIAL NEEDS
Encouragement, ample praise, warmth, and great patience
fI~om adults.
~~ple opportunity for activity of many kinds, especially
for use of large muscles.
Wise supervision with minimum interference.
Friends--by end of period, a beGt friend.
Concrete learning situations and active~ direct partici-
pation.
Some responsibilit~es, but without pressure and without
being required to make complicated decisions or achieve
rigidly set standards.
Help in developing acceptable manners and habits.
A DEVELOPr'tlENTAL v~IEW OF CHILDREN
Reprinted from the 1966 Edition of Scott, Foresman's These
Are Your Children, a child development text by Gladys Gardner
Jenkins, M.A.; Helen S. Schacter, Ph.D.; "l::~lliam W. Bauer,
M.D.
ABOUT SE\'EN
PHYSICAL DEVELOP1'1ENT
Growth slow and steady.
Annual expected growth in height--two or three inches.
In weight--three to six pounds.
Losing teeth. Most seven-year-olds have their six-
year molars.
Better eye-hand coordination.
Better use of small muscles.
Eyes not yet ready for much close work.
CHARACTERISTIC BEHAVIOR
Sensitive to feelings and attitudes of both other chil-
dren and adult3. Especially dependent on approval of
adults.
Interests of boys and girls diverging. Less play
together.
Full of energy but easily tir~d, restless and fidgety,
often dreamy and absorbed.
Little abstract thinking. Learns best in concrete terms
and when he can be active while learning.
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Cautious and self-critical, anxious to do things well,
likes to use hands.
Talkative, prone to e~aggerate, may fight verbally
instead of physically, competitive.
Enjoys songs, rhythms, fairy tales, myths, nature
stories, comics, television, movies.
Able to assume some responsibility.
Concerned about right and wrong, but may take small
things that ~~e not his.
Rudimentary understanding
SPECIAL NEEDS
time and monetary values.
The right combination of independence and encouraging
support.
Chances for active participation in learning situations
with concrete objects.
Adul t help in adjusti~:lg to the rougher ways of the
playground without becomi~g too crude or rough.
Warm, encouraging, friendly relationships with adults.
Acceptance at own level of development.
A DEVELOPMENTAL VIEW OF CHILDREN
Reprinted from the 1966 Edition of Scott, Foresman's These
Are Your Childre~, a child development text by Gladys Gardner
Jenkins, M.A.; Helen S. Schacter, Ph.D.; William W. Bauer,
M.D.
ABOUT EIGHT
PHYSICAL DEVELOPMENT
Growth still slow and steady--arms lengthening, hands
growing.
Eyes ready for both near and far vision. Near-sighted-
ness may develop this year.
Permanent teeth continuing to appear.
Large muscles still developing. Small muscles better
develope~too. Manipulative s~ills are increasing.
Attention span getting longer.
Poor posture may develop.
CHARACTERISTIC BEHAVIOR
Often careless, nc·isy, argumentative, but also alert,
friendly, intere~ted in people.
More dependent on his mo~he~ again, less so on his
teacher. Sensitive ~o criticism.
New awarenc~s of individual differences.
Eager, mo~e enthusiastic than cautious.
accident rate~
Higher
Gangs beginning. Best friends of same sex.
Allegiance to other children instead of to an adult
in case of conflict.
Greater capacity for self-evaluation.
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Much spontaneous dramatization, ready for simple
classroom dramatics.
Understanding of time and of use of money.
Responsive to grou~ activities, both spantaneous and
adult-supervised.
Fond of team games, comics, television, movies, ad-
venture stories, collections.
SPECIAL NEEDS
Praise and encouragement from adults.
Reminders ~f his ~esponsibilities.
Wise guidance and channeling of his interests and
enthusiasms, rather than domination or unreasonable
standards.
A best friend.
Experience of belonginG 3er group--opportunity to
identify with others of S~ .a age and sex.
Adult-supervic~dgroups and planned after-scbool
activities.
Exercise of both large ana c~all muscles.
.~
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A DEVELOPMENTAL VIEW OF CHILDREN
Reprinted from the 1966 Edition of Scott, Foresman's These
Are Your Children, a child development text by Gladys Gardner
Jenkins, M.A.; Helen S. Schacter, Ph.D.; William W. Bauer,
M.D.
ABOUT NINE OR TEN
P~YSICAL DEVELOPMENT
Slow, steady growth continues--girls forge further
ahe~d. So~e children reach the plateau preceding the
preadolescent gro~~n spurt.
Lungs as well as di_,-;estive and circulatory systems
almost mature. Heart especially subject to strain.
Teeth may need straightening. First and.second bi-
cuspids appearing. -
Eye-hand coordination good. Ready for crafts and
shop work.
Eyes almost adult size. Ready for close work with less
strain.
CHARACTERISTIC BEHAVIC~
Decisive, responsible, dependable, reasonable, strong
sense of right and wrong.
Individual differences distinct, abilities now apparent.
Capable of prolonged interest. Often makes plans and
goes ahead on his own.
Gangs strong, of short duration and changing membership.
Limited to one sex.
Perfectionistic--wants to do well, but loses interest if
discouraged or pressured.
:n:terested less in fa.:-'?'· \","~les and fantasy, more in his
community and count~~ .."i.d i.n otheri::'o~1l1.tries and peoples.
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Loyal to his country and proud of it.
Spends a great deal of time in talk and discussion.
Often outspoken a~d critical of adult~, although still
dependent on adult approval.
Frequently argues over fairness in games.
Wide discrepancies in reading ability.
SPECIAL NEEDS
Active rough and tumble play.
F~iends and membership in a group.
Training in skills, but without prcasure.
Books of many kinds, dc?~nding on individual reading
level and interest.
Reasonable explanati~ns without talking down.
Definite responsibility.
Frank answers to his questio~s about coming physio-
logical changes.
A r)EVELOP~lENT~\L VIE'v OF CHILDREN
Reprinted from the 1966 Edition of Scott, Foresman's These
tre Your Children, a child development text by Gladys Gardner
Jenkins, M.A.; Helen S. Schacter, Ph.D.; William W. Bauer,
M.D.
THE PREADOLESCENT
PHYSICAL DEVELOPMENT
A "resting peri.od, n follo\';ed by a period of rapid growth
in height and then growth in weight. This usually starts
sometime between 9 and 13- Boys may mature as much as
two years later than girls.
Girls usually taller and heavier than boys.
Reproductive organs maturing. Seconda~y sex character-
istics developing.
Rapid muscular growth.
Uneven growth of different part,o-': of the body.
Enormous but often capricious appetite.
CHA~ACTERISTIC BEHAVIOR
~Yide range of individual differences in maturity level.
Gangs continue, t~lough loyalty to the gang stronger in
boys than in girls.
In~erest in team games, pets, television, radio, movies,
comics. Marked interest differences between boys and
girls.
Teasing and seeming antagoni8M be~ween boys' and girls'
groups.
Awkwardness, restlessness, and laziness common as re-
sult of rapid and uneven growth.
Opinion of own group ~eginning to be valued more highly
than that of adults.
129
130
Of~en becomes overcritical, changeable, rebellious,
uncoOperative.
Self-conscious about physical changes.
Interested in earning money.
SPECIA~ NEEDS
Understanding of the physical and emotional chang~3
about to come.
Skillfully planned school and recreation programs to
meet needs ~,2 those who are app~oaching puberty as
well as those who are not.
Opportunities for greater independence and for carrying
more responsibility without'pressure.
Warm affection and sense of humor in adults. No nagging,
condemnation, or talking down.
Sense of belonging, acceptance by peer group.
TIPS FOR GOOD D~3C ":PL~_~T!S
Excerpts from: Carlos de Zafra, Jr., Sixty-Two . Su~~e6tions
to Improve Classro~m Disciplin~ (west" Orange, N~w Jersey:
The Economics Press, Inc., 1968).
1. Insist at all times or: ;:,espect for g:.'~owr/~-ups and for
cuthorl~y in general. Aever accept any uanner of ad-
dress except Mi~ 3 or M~s ••
2. Be positi,te. Giving praise, providing opportuIlities
for daily successes, giving encouragement and inspira-
tiorl--these c~re positive ways .:~~o solve discipline
problems.
3. Be kind but firm.
4. Be consisten~Nothingis more confusing to a student
than someone whose standards and values are constantly
shifting and changing.
5. Be fair. Since the children in the class will be dif-
ferent, your treatment of e~ch will be different. A
slow child, for example, may need a great deal more
praise and encouragement than a bright one.
6. Try to project confidence to the children.
7. Do your utmost not to dislike a child because of his
ac'C~ons. Rej e:;t the bei1.avior of the child, never the
child himself.
8. If a child does not cooperate after your reminders,
contact the classroom teacher.
9. Never reprimand in anger or use physical punishment.
10. Recognize unacceptable behavior for what it is--a
symptom. The need for attention, affectio~) expression
of fear, resentment, insecurity--these are the basic-
problems.
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Selected Bibliography to be Used wi~h
Grades One to Six From a Bi~liography
by
Lillie Pope
Coney Island Hospital
Broo!{l::"n, New Y01":,,~
MATERIALS lVHICH EMPHASIZE WCRD M~ALYSIS SKILLS,
VOCAB~LARY DEVELOPMENT, AND SPELLING
Col~~n one lists the reading grade level of the material.
Column two indicates the age level of the students for whom
the material will be inte~ec~ing.
c
ET
YA
A
All
Child, ages 6-11
Early Teens, ages 12-15
Young Ad.",,7~1,,/C
ft..cIult
All ages
Reading'
"Grade
Interest
Level
A First Course in Phonic
Readin~, G. Helson, Educators
Publishing Services
Intersen$ory Reading Method,
C. Pollack, Book-Lab, Inc.;
unit designed to teach conso-
nants and short vowels to non
readers.
Learning the Letters, Educa-
tors Publishing Service.
Phonovi~~al Series, Phono-
visual ~p.ri':oducts-;Inc.
Progr§uW:,?,,:J..?h.9.Eics Ser~~, Edu,ca-
tors Publishing Service; aSSW~les
a knowledge of consonan"(' ~:~ll~~C,S.
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Leg.
Beg.
Beg.
Beg.
All
c, ET, YA
c, BT, YA
c, ET
Specific Skill Series, Barnell
L;ft, ~nc.; books A-F are at
grade levels one through
six; after the first level, the
books may be used by students
of any age as remedial work-
books for improving comprehen-
sion sl<ills.
Reading With Phonics, J.B. PLip-
pincott Company; accompanied by
workbooks; Sounds, Letters &
\vords; lwIore 'Sounds ..~ :r.,':~'-<-/ers &t
Words; SI:ill witfi Soun'ciS.:.
Structural R~,_,~..~;.ng Series,
Random House; useful for in-
dividual tutoring in early
instruction.
McCal~-Crabbsz Standard Test
Lessons in Reading, Teachers
College Press.
Word Attack Series, Feldman, S.
and Merrill, K. Teachers College
Press; Ways to Read Words--Grade
2; More Ways to Read Words--Grade
3; Learning About Word~Grade 4.
~emedial Reaging Dril~s~ Hegge,
T.G. and others, George Wahr
Publishing Company.
f.b.ol'li~,S ~ve ~se, Lyons & Carna-
han E~ucational Publishers;
phonics exercises, with emph~~
sis on auditory discrimination.
Reading'
Grade
1-6
Beg.
Beg.
-2-12
2-4
beg.-3
1-6
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Interest
Level
All
C, ET
All
All
All
All
All
Tnorndike-Barnhart Junior DictionarZ I 4 +
DoUbleday and Company.
All
:rw1erril1 L~~~~stic Readers, Charles
E. Merrill Publishing Co.; s~ries
with phonic~ approach •. ,
Let's Read, Clarence L., Barnhart
Publishing C~mpany.
Beg.-o
1-3
All
C, BT, YA
Open Court ~orrelated Langu~ff~
Art~s P rogral... , Open Court Pu'b-
lishing Company; basic readers,
workbooks, and supplementary
storybooks stressing a phC.,~lics
:::. pp roacll.
'I'.<,>e r.llli"':.'"~·":"il .A.ssoc~'Lates Readers
s~~ '3, McGraw-Hili Boo!< Com-
par;':7;-fourteen boolcs s·c:r'essing
sho .-.:'t vowelf~.
Basic Reading. ?e:""ies, l~lcCI"acken,
G & Walcutt, ~.,J.B. Lippincott
Company.
~uild.1~ Read1~ng Sr<ills, l/Ic-
Cormick-Mathers Publishing
Company.
~j~mary Phonics Serie~L Educa-
tors Publishing Service; brief
pamphlet readers, using conso-
nants and sho~t vowels, sup-
plemented by workbook.
Programmed Readil~, McGraw-
Hill Book Company.
Sullivan Reading Series, McGraw-
Hill Book Company.
First Phonics Series, Educators
Publishing Service; introduc-
tion of consonants & short
vowels, supplemented by con-
sonant cards.
Reading
Grade
3eg.-6
2-3
Beg.-4
Beg.-6
Beg.
1-3
Beg.-3
Beg.
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Interest
Level
C, ET
C
C, ET
C, ET
c
C
C
C, ET
MATERIALS TO DEVELOP COMPREHENSION AND
ENCOURAGE INTEREST AND PLEASURE IN READING
Gates, Peardon Practice Exe~ises
in Reading, Teachers College Press.
Readers' Choice Catalog, Scholastic
Boc>k Serv1ces; 1nexpensive paper-
back books.
Ea_ '1" Readin~ Simpl:'; '~'':'~cl Clas£:i~s
S'e:-'~~····~~;co£·:;, l~ores~a~to.--;-~-
pop.__~ titles include Robinsc~
Crusae, Tom Sawyer, lvIoby Dick.
1-7
2-12
3-5
All
All
All
Discovery Bo~~~, Garrard Pub-
lishing Compa~y; popula: titles
include Uly~ses S. Grant,
Georg:e l.jlashi~<:;t~n Carver, George
~~s~ington, Daniel Boone.
~rueBooks, Institutional Book
.:;;·ervice
Practice ..,~;3aders, ~icGraw-Flill
Book Company; short selections.
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Reading Interest
Grade Level
3 All
1-2 All
3-4 All
lve Hon.or Them, '~atson, ,v.M. New
Readers Press; this two volume
series presents easy to read
one page biographies of im-
portant Negroes in American
History.
Special Primary Series, Schwartz,
L., Noble & Noble Publishers, five
inexpensive workbooks designed
for use with urban disadvantaged
children, including supplemec~
tary units on preprimer level.
The Bank Street Readers, Mac-
Milla~Co.; for urban dis-
advantaged children, including
supplementary units on preprimer
level.
De,lcIt ,.::;r5,.·.~s, Garrard ~')ublishing
Co.; e~;Y-,::O read books using
Dolch basic sight vocabulary.
3aiJ_or J acl: series, ~_o,vb.2.y_.E:"
series, Don Frontier & Co-B~~.,"..:.£...
Reading Series, Benefic Press.
~lo~gan Bay Mystery series, Harr
Wagner Publishing Company.
Jim Forest series, Harr Wagner
pubi--islling Company
.ha.n,g:!..age ~xperiei::ce Readers, (Chan-
dler Reading Program) Chandler Pub.
Co.; the program includes paper-
back picture portfolios, preprimer
paperback readers.
2-4
Beg.
Beg.-3
1-3
Beg.-4
2-4
1-3
Beg.-3
All
c
c
c
c
. C
c
c
riol t Urb~,.,., ... Social Studies
~ies, Bait, Rinehart &
Winston, Inc., attractively
illustrated series.
Reading
Grade
2-4
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Interest
Level
c
The City Is My Home
John Day Company
c ·\,.,·er:tes ~
Beg. C
Look, Read, Learn Book~, Me1mont
Publishers; titles include
~t thG Airport, Freight Ysrd. 2-3
The Box Car C~ildrerSeries,
Scott, FOr(,;3man & C( ..~pan:" 2-5
Reading Round Table Seriet'l
American Book Company 1-6
Yearling B~oks, Dell Pub-
lishing Co.; inexpensive paper-
back adaptations of children's
classics includes biographies
of Frederick Douglass, Abraham
Lincoln, and John F. Kennedy. 2-8
Martin Mooney's Minute Mysteries,
Educators Publislling ServiNce;
short stories. 3-4
Deep Sea Adventure Series, Harr
Wagner Publishing Company. 1-5
Landmark Books, 'Random Iiouse;
books of history & biography. 4-8
MacMillan Reading Spect~um,
MacMillan Company; general
instructional mate~ials. 4-8
Citizens All Ser'ies, Houghton Mif-
flin Co.; a series of social studies
enrichment texts. 4-6
Proudly"We Hail, Brown, V. & 4-5
Brown, J eo, Houghton If1iff~in Co.,
brief ~11ustrated biographie~.
Checkered Fla~ Series, Harr
WaGner Publishing Company 1-5
C, ET
C, ET
C, ET
C, ET
C, BT, YA
C, ET, YA
All
All
C, ET, YA
ET, YA
C,'ET, YA
Alphabet
ABC Lot::.o
Consonant Lotto
Easy Crossword
Puzzles for People
learning Engl1sh
GAr-IES
Childcraft
Childcraft
Garrard Publ. Co.
'~lalter P. Allen
English Language
Services
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(Prices subject to
Change)
$3.00
£1.25
$1.00
Fun With Rhyrrles
Go Fis~ A Consonant
Sound Game
~o Fish, A Consonant
Blend Game
Grab
Group Sounding
Game
9roup Word Teaching
~
Instructo Products
Company
Remedial Education
Center
Remedial Education
Cen"c,er
Dorothea Alcock
Garrard Publ. Co.
Garrard Publ. Co.
$3.95
$1.25
$1.25
Deck 1 $1.75
Deck 2 $1.75
Senior $1.75
$1.59
$1.59
Judy's Match-Ettes Judy Company
\For use at the reading
readiness level)
$3.95
Junior Scrabble
Match, Sets I & II
!':'~l Puzzle ~3001{, I, II
Object J~otto
Selchow & Righter
~ompany
Garrard Pub!. Co.'
Dorothea Alcock
Garrard Publ. Co.
Childcraft
$3.00
$1.50 per set
$2.50
.56
$1.25
Pay tI.e Cashier
PhonetJ~C Ouizmo("'1
Picture Dominoes
Picture Readiness
Game
Picture Word Builder
Garrard Publ. Co.
Milton Bradley Co.
Childcraft
Garr~rd Publ. Co.
Milton Bradley Co.
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$3.95
$1.50
$1.25
.75
.75
Pirate Kevs Antioch Bookplate Co.
( Forp'i~~'01~'ics instruction)
Read and Say Verb Game Garrard Publ. Co. $1.50
Ruw~X; Phonic Rummy;
Junior Phonic Rummy
Scrabble
Sentence Builder
Spill & Spell
Show You Know Then
Q2..
The Syllable Game
Vowel Dominoes
What the Letters Say
Who Gets It?
Phono Visual
Products
Selchow & Righter
Company
Milton Bradley Co.
Childcraft
Teaching
Resources, Inc.
Garrard Publ. Co.
Garrard Publ. Co.
Remedial Education
Center
Garrard Publ. Co.
Garrard ~ub1. Co.
Garrard Pub1. Co.
$1.25 per set
$1.00
$2.00
$7.50
$1.00
$1.50 .
$1.35
$1.00
$1.98
$1.59
Basic Sight Cards
Flannel Boards
Lette B~.·~. ;cks
Creative Pl~ythings
Garrard Publ. Co.
Judy Mfg. Co.
Judy Mfg. Co.
Childcrart
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$1.65
$1.25
$6.00 per set
$2.75-$7.50
$26.00 per set
(Capitals/
lower case)
L~tter Form Board
anci-iet·,ters
Houghton Mifflin Co. $~,.J. 00
Puppets
Short Vowel Drill
Sight Phrase Cards
Touch to Learn Beaded
Letters
. Word Prefixes
lvord Suffixes
G~rrard Publ. Co.
Garrard Publ. Co.
Creative Playthings
Remedial Education
Center
Garrard Publ. Co.
Childcraft
Kenworthy Educa-
~ional Service, Inc.
Kenworthy Educa-
tional Service, Inc.
$1.00
$1.00
Aninlals $1. 95
Family $6.50/set
.60
$1.00
$3.95
Based on a chapter from 9:u;i.~~.:.:~t.L.e~_to Teaching Re-
medial Readin to the Disadvantaged by Lillie.?op0~coPY­
righted 19 7 with permission of the Publisher, Book-Lab, Inc.
1449-37th Street, Brooklyn, New York,.,1121B.
Permission grant<~d for reprinting to Sister Mary
Diane R~ndeau, June 30, 1972.
DR. JOHN C. MAN~ING'S VIDEO-TA?ES
Sister RondeauDear
------------
June 30, 1972
October 9
Thank you for your interest concerning the use of Dr.
John C. Manning's video-tapes. We wish to inform you that
these tapes~ be used on a Sony Videocorder. They are the
old format series beginning about #2100 through #2600. The
length of viewing time per tape is ! to 1 hour long. They
are -kit tapes and should be used in sequence because each
·one describes or reinforces the ideas presented by the pre-
vious tape. The tapes must not be reproduced at any time.
1. Greenwood Elementary School has scheduled ( for your
use ), Dr. John C. Manning's video-tapes as follows:
# 1 General Nature of Reading Disability
week of September 25
# 2 Oral Reading for Diagnosis
week of
# 3 Planned lV-ork for Readin,~~ Problems
week of
# 4 Classroom Pr~ct~ce in Reading
,j
week of
October 23
Noven1ber 6
2. Greenwood Elementary School is UNABLE to schedule Dr.
John C. Manningts video-tapes on the dates you requested.
3. Nearest possible date video-tape is available for your
use:
#1 _
#3 _
# 2 _
# 4 _
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4. Greenwood Elemtary School asks that you confirm the
dates listed in either ITEM NO.1 or ITEM NO.3 and
return this form to us within seven (7) days, as a
confirmation of booking.
(Signed)
5. After viewing these video tapes, return them to: GREEIDvOOD
ELEMENTARY SCHOOL, 418 North 8th Street, River Falls,
Wisconsin, 54022 on the following dates:
#1 October 3, 1972
#3 October 31, 1972
#2 0_c_t_o_b_e_r_l.....7....,r.-1_9....7__2 _
#L} N_o_v_e_m_,._b_e_r_l_4......,2__1 9....7_2 _
We ask that you insure each tape for $50.00 and mail
them as library materials, "special handlingn •
A service charge of $2.00 per tape is requested. Make
checks payable to: RIVER FALLS PUBLIC SCHOOLS. Mail
your check to: Mrs. Peg Wells, Reading Coordinator,
Greenwood Elementary School, 418 North 8th Street,
River Falls, Wisconsin, 54022.
If further information is r;~<?:eded please feel free t'o
contact Mrs. Peg Wells, Reac:.:..:;.g Coordinator for the
River Falls Public Schools at this telephone number:
715 - 425 - 7231.
APPENDIX I
UTILIZATION
Interest Inventory and Background Information
Excerpt from l\lm. I(ottmeyer' s T<~ac"M1ert s Gu:td.(,~ to Remedial
Reading: (St. Louis: \'l~'Dster PublMishing Conlpan-Y;-1959) I
p. 37.
Name
----------------
1. 'mat do you like to do in your spare time?
What do you usually do right after school?
On Saturdays?
-------------------------
On Sundays?
--------------------------
2. How many brothers and sisters do you have?
--------
How old are they?
----------------------
3. Do you have an allowance?
------------------
Have you ever earned any money? How?
-----------
lVhat do you do with your money?
--------------
4. Do you have a television set?
---------------
'Vhat are your favorite programs?
--------------
How much time do you spend watching television?
-----
5. Have you ever been to a farm, circus, zoo, art
museum, amusement park, concert, picnic, ball-
game, another city?
---------------------
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6. Have you ever taken a trip by boat, train,
bus, auto, airplane?
--------------------
7. Do you have a pet?
---------------------
~lhat?
-----------------------------
8. 'fuich schools have you attended?
-------------
'Vhere?
-----------------------------
Do you like school?
---------------------
What subjects do you like best?
--------------
'Vhich do you dislike?
--------------------
9. Do you enjoy reading?
--------------------
Do you like to have someone read to you?
---------
How much time do you spend just reading?
---------
'fuat are some of the books you read lately?
-------
Do you have a library card?
----------------
How often do you use it?
------------------
Do you bring books home from school?
-----------
"~at kind of books do you bring home?
----------
Have you thought about what you'd like to do when
you grow up? _
10. If you had three wishes, how would you use them?
----
COr·1MENT SIiEET
NM1E:
---------------
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.;,
DATE SI(ILL AC TIVITY CO~"1MENTS
Primer
SUPPLE~1E~IT}\.RY READERS
2-2
-
Town and Country
Fun With Our Friends
Flying On
The Little White House
Our School
1-1
Fun With John and Jean
Reaching Up
Our Town
1-2
-
Our New Friends
We Three
2-1
Just For Fun
Friends and Neighbors
''!hat Next?
Riding Alol1.g
Down Our Way
Fields and Fences
We are Neighbo-'s
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Sailing Ahead
Looking Ahead
Streets and Roads
More Streets and Roads
Tall Tales
Climbing Higher
Just Imagine
Once Upon A Storytime
Too difficult
-----
.SUPPLEMENTARY READER FOf,..!'·1
This reader corresponds to the reading level your
child is on in school. Some of the vocabulary words will be
new to him, but he should be able to read most of them.
He is expected to read the book orally. Encourage
him to read with expression. Check his comprehension by
questioning him.
Title of Book
-----------------------
I felt that the book was:
Too easy Just right
---
Comments:
-------------------------
(Parent's Signature)
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